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With China’s entry into WTO, China’s higher education has become a newly 
emerging market which attracts increasing numbers of international students 
to pursue their study in China. My research seeks to track international 
students’ daily life in China and their daily experience in three types of 
communities (Housing, Online and Ethnic communities).  
Two rounds of fieldwork in Fudan University, Shanghai, China were 
conducted lasting a total of nearly 3 months. The mixed methods deployed 
include a survey, in-depth interviews, and participant observation in order to 
obtain a more comprehensive point of view.  
The study found that the size of a student ethnic community affects their 
adjustment process. Hence, because of the size of the Korean student 
community, Korean students find their needs met within their own community 
making it more difficult for them to adjust to the local environment. Moreover, 
the study also found that language students adjust better than other students 
because these students are more interested in learning about Chinese culture. 
Finally, suggestions for social mixing and adjustment are provided in order to 
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Chapter 1 Introduction and Literature Review 
1.1 Background 
Along with a rapid increase in the number of students being exported abroad, 
China has also made efforts to import more international students.  Since 
1950, when China first opened its doors to international students looking to 
pursue their studies there, up till 2008, the country has attracted over one 
million international students, and is now the fifth largest importer of 
international students in the world (Figure 1). The number of international 
students in 2007 has reached over 195,000 1  in total. China has now 
successfully moved from being the main exporter to becoming the main 
importer of international students as well. In fact, it has been proposed that by 
2020, China will enroll 500,000 international students2. Thus, it has become 
important to study the role of China as an importer of international students, 
and this is the focus of this study.  
 
Figure 1 Destinations of student migration in the world 
                                                            
1 http://www.atlas.iienetwork.org/?p=53467  
2 Wen Hui Bao March 31, 2010, http://whb.news365.com.cn/jkw/201003/t20100331_2663257.htm 
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1.1.1 The higher education system in China 
In the 19th century, China began to build modern universities. The number of 
universities has increased dramatically over the years, particularly after the 
founding of The People’s Republic of China. Currently, 300 out of the 1,983 
universities in China are permitted to enroll international students3
The higher education system in China is made up of four types of institutions: 
research universities, comprehensive universities, colleges for professional 
training, and higher vocational educational institutes. Almost all the 
universities are now comprehensive universities despite having strengths in 
particular disciplines and despite the fact that some are even named after their 
area of expertise, such as the Beijing Language and Culture University and the 
Beijing Normal University. 
.  
In addition, the majority of universities in China are publically owned, and 
only these types of universities are entitled to award degrees. They are placed 
under the purview of the Ministry of Education or a provincial authority. In 
this way, international students are ensured the educational qualifications they 
seek. 
1.1.2 The characteristics of international higher education in China 
Although the development of international higher education is a trend in 
countries all over the world, China has its own particular characteristics in 
terms of degree structure, the distribution of countries of origin and the return 
of overseas Chinese.  
                                                            
3http://www.cucas.edu.cn/  
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According to data from the Atlas of Student Mobility 2008 (Figure 2), among 
the 195,503 international students who are currently in China, nearly two-
thirds are non-degree students (127,290) who are mainly enrolled in Chinese 
language programs. In terms of the degree students, only one-fifth are 
graduate students (10,846) while the others are undergraduates (57,367) 
(Figure 2). This kind of degree and non-degree structure is unique to China 
and has an impact on the daily lives of international students there.  
 
Figure 2 Degree structure of international students in China 
In terms of the nationalities of international students in China (Figure 3), 
South Korea is by far the main nationality represented, accounting for 33% of 
the total number of international students in China, followed by Japan (9.5%), 
the United States (7.5%), Vietnam (5.0%) and Thailand (3.7%) (Figure 3). The 
distribution of nationalities is strongly related to both geographical and 
cultural proximity, as well as to bilateral relations. For instance, as bilateral 
relations between China and the African countries improve, the number of 
African students in Chinese universities has been increasing by 20% 4
                                                            
4
 on 
average per year.  
http://www.china.com.cn/aboutchina/zhuanti/xwbd/2008-02/27/content_10867400.htm 




Figure 3 Nationalities of international students in China 
Finally, as a result of the opening up of China and its rapid development, there 
are now over 50 million overseas Chinese all over the world. There is a 
developing trend among this group of people to rebuild connections with the 
new China, by doing business in China or sending the next generation back to 
study in China. In 2003, among Japanese international students studying in 
China, 10%5
1.2 Reasons for developing international higher education (IHE) 
 were, in fact, oversea Chinese. Thus, it is clear that there is a 
special group among international students in China who were born with 
ethnic connections to the country.  
The study of international students is a broad topic that embraces several 
important issues, but in China’s case, the issue of adjustment is especially 
important and meaningful, as it is relevant to the reasons why China is 
dedicated to developing its international higher education.  
                                                            
5 http://202.112.192.179/detail.asp?id=6158  
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1.2.1 A brief review of the principal reasons for developing IHE 
While the development of international higher education has been a trend all 
over the world, the principal reasons for each country to develop IHE are 
varied, depending on their actual levels of economic, cultural and social 
development, their political influences in the world, as well as the level of 
development of their higher education. The principal reasons for development 
determine the direction and mode of developing international higher 
education.  
1.2.1.1 Cultural exports and innovation capacity enhancement  
The USA is the most typical example of these two principal reasons for 
developing IHE. It views international students as channels for exporting 
American values and culture, and then imparting them on their original values 
and culture (Li, 2007). As international students reorganize their lifestyles and 
work according to the newly absorbed values and culture, they are ultimately 
affected not just economically, but also in terms of culture, science and 
technology. According to a study conducted by Chellaraj et al (2004), 
international students who fill the education gap in the science and technology 
field of domestic education, “have a positive and significant impact on future 
U.S. patent applications and grants awarded to both firms and universities.” 
They are important contributors to the U.S.’s capacity for continued 
innovation and technological change. In all, the contributions of international 
students strengthen America worldwide influence and enhance its international 
status.  
1.2.1.2 Regional political, economic and cultural collaboration  
The European Union (EU) countries have pursued regionalized international 
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higher education as part of a move towards economic and political integration. 
A series of EU funded programs, such as ERASMUS, were launched to 
provide EU university students with opportunities to study abroad. With the 
expansion of EU integration, the ongoing Bologna process was implemented, 
which ensures the compatibility of degree structures, transferable credits and 
equal educational qualifications within the EU countries. In general, IHE in 
the European countries focuses mainly on interactions within the EU. Students 
are encouraged to study abroad, but within the EU (Altbach & Knight, 2007). 
Within the context of a regionalized Europe, regionalized higher education 
ensures better political, economic and cultural fusion and collaborations within 
the whole of Europe as well as the development of higher education itself (Li, 
2007).  
1.2.1.3 International higher education as a key component of the national 
economy 
This is more of an economic reason. There are two kinds of economic benefits 
that are commonly found in international education markets all over the world: 
direct and indirect economic benefits. Direct economic benefits are derived 
from tuition and other related fees obtained from international students, which 
make up a part of foreign currency earnings, and this is an international trade 
perspective of higher education services. Indirect economic benefits come 
from services that cater to international students, the contributions of 
international talent to the economy, and reductions in education input from the 
government.  
For instance, New Zealand treats international students as clients, and 
universities as service providers that serve their clients better by providing 
better services, because they are an important source of income for the country 
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(Joseph and Joseph, 1997). This reflects its focus on the main economic 
benefits that are derived from its IHE. However, China does not place as much 
emphasis on this reason for developing IHE as New Zealand and Australia do, 
as it charges much lower fees to international students 6
1.2.1.4 Attracting talent 
. Moreover, China 
maintains stable and higher economic increases than these developed countries, 
and it does not industrialize its IHE, as education remains a public service that 
is regulated and supported by the government (Li Rong, 2007; Gao Yun, 2005). 
Therefore, the main driver of its current economy is not industrialized IHE.   
For countries like Singapore that are experiencing an aging of their population 
and shortages in the labor force, one effective method of building up a talent 
pool is through student migration. In this sense, although China does consider 
it important to attract elites, in general, because of the richness of its domestic 
manpower resources and its limited higher education resources, its main 
reason for enrolling more international students is not to expand its talent pool.   
1.2.2 Three main reasons for China’s development of IHE 
There are three main reasons for the rapid increase in enrollment of 
international students in China, and these are in accordance with the current 
situation in China in terms of politics, the economy, cultural exchanges and 
the development of higher education itself.   
Firstly, some scholars have argued that “international co-operation” is the new 
social function of higher education, especially under globalization (Delors, 
                                                            
6 For Fudan University, the tuition fee for international students is: Undergraduate students: 4,612-
8,422SGD/Year; Graduate students: 4,612-10,828SGD/year; Long term language students: 
4,211SGD/Year. The exchange rate is 1RMB to 0.2SGD, Bank of China, 
http://www.boc.cn/sourcedb/whpj/. 
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1996; Chen, 1998). The new social function of “international co-operation” is 
not only a requirement from the internationalized economy and technology, 
but also encourages the self-revolution of universities into internationalized 
institutions (Chen, 1998). In China’s case, after a long period of separation 
from the outside world, it must now reestablish its foreign relations and 
rebuild its image. One important channel for this is international students, who 
can transfer updated and real information about China through word of mouth 
to their home countries. Cultural exchange is thus made possible through this 
process. In addition, the relations between the home country and the host 
country play a significant role in the decision-making process of students who 
pursue their studies abroad. Therefore, it would be helpful for China to 
enhance its relations and communications with the host country, including 
international students’ home countries, and as a result, strengthen the soft 
power of China on the world stage (Li et al, 2010). For instance, the large 
increase (average 20%7
Secondly, in terms of higher education itself, on the one hand, the 
internationalized process is regarded as a response to “the challenges from 
globalization and worldwide competition in the academic field” (Huang, 
 per year) of African students in Chinese universities in 
the last five years is a good indicator and impetus for the improved 
relationships between China and the African countries. Finally, as mentioned 
earlier, most international students in China are from its regional neighbors, 
such as Japan, Korea, Indonesia and Vietnam. It is meaningful that through 
international educational cooperation, regionalization is becoming possible. 
The EU strategy has strongly proved the relationship between IHE and 
regionalized development.  
                                                            
7 http://www.china.com.cn/aboutchina/zhuanti/xwbd/2008-02/27/content_10867400.htm 
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2003), especially after China’s entry into the World Trade Organization, 
which has forced the opening up of the education sector to global competition. 
Therefore, higher education in China is driven to meet the international 
standards of the academic field. One the other hand, it is also an efficient way 
to accelerate the pace of upgrading the national higher education system by 
introducing foreign resources. Huang (2006) has argued that “China hopefully 
seeks a practical and also an efficient way to improve academic quality and 
standards, as well as facilitating internationalization of Chinese higher 
education by introducing foreign educational services.” By attracting more 
international students who bring with them different and innovative thoughts, 
and even by introducing new requirements in universities, this forces 
universities to face their problems and think innovatively, and then helps them 
to launch revolutions in order to adapt to the global environment. This is done 
by building up the local educational infrastructure and updating the current 
curriculum, course materials and teaching methods, such as through the 
introduction of English or bilingual teaching courses, having transferrable 
credits, importing more faculty with an overseas background, as well as 
improving campus facilities to meet the needs of international students and 
achieve international standards. This also opens up opportunities for 
interactions of different kinds among people from various social and cultural 
backgrounds, and encourages the process of competition and inter-learning, 
which are meaningful for the further development of the whole higher 
education system in China and for Chinese universities’ entry into the ranks of 
world-class universities.  
Thirdly, maintaining a global scope is currently a crucial qualification of talent 
in a globalized society. Moreover, in the job market, it is not only 
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multinational companies with branches in China, but also local companies, 
that post requirements for improved international competitiveness and the 
human resource skills that are crucial for future talent (Zhang, 2003). Volet 
and Ang (1998) have argued that “One of the major educational goals of the 
internationalization of higher education is to prepare students to function in an 
international and inter-cultural context.” The university campus may be the 
ideal social forum for inter-cultural learning because of its cultural diversity. 
Local students in international universities can become more internationalized. 
Attracting international students and allowing them to interact with local 
students is an economical way of benefitting a large number of local students 
who may not have the opportunity to study abroad (Huang, 2006). However, 
simply bringing international students in is not sufficient. The more important 
step is to allow them to interact well with the local students and the local 
environment. According to Rudestine (2001), “a diverse educational 
environment challenges them [students] to explore ideas and arguments at a 
deeper level – to see issues from various sides, to rethink premises, and to 
achieve the kind of understanding that comes only from testing their own 
hypotheses against those of people with opposing views”. It is potential 
training for local talents to be equipped with an international scope. Moreover, 
with reference to the second reason, once the university upgrades its system to 
meet international standards in terms of curriculum, faculty, facilities and so 
on, all of these enable students to receive an international education without 
going abroad, and thus reduce the risk of a brain drain to some extent (Zhang, 
2003). All in all, it helps train higher-level talents to boost the country’s 
economy.  
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Achievement of the goals listed above is highly dependent on the international 
students’ ability to adjust both on and off campus, rather than just an increase 
in the number of international students. The positive effects of word-of-mouth 
communication from international students and cultural exchanges cannot be 
achieved if they do not know China well and cannot adjust to Chinese society. 
Bilateral relations between the host and home countries also play a role. 
Secondly, if international students are unable to understand the higher 
education system well and express their thinking freely after comparing it with 
their own, they will not facilitate a revolution of the entire system. Finally, if 
international students cannot get along well and interact frequently with local 
students, the local students will not have the opportunity to experience other 
cultures and attain a globe scope. In these ways, the goal of transforming local 
universities into international universities will not come to fruition. 
 For these reasons, it is important to observe the daily lives and actual 
practices of international students in the local setting, rather than to simply 
measure the quantity of international students. Only when international 
students adapt well to the local environment and interact effectively with local 
students will all the beneficial outcomes listed above be possible. Otherwise, 
there is only a superficial effect and no impact on the actual content of what 
China gains from the development of international education.  
1.3 Statement of the problem 
For international students, successful adjustment to the local environment is a 
tough but crucial task in their study abroad process. Arriving at their 
destination only signals the beginning of their new life; it is only after they get 
used to the local environment and can handle their studies and life there will 
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they begin to achieve their goals of studying abroad. Otherwise, both the 
psychological and socio-cultural problems that are a result of maladjustment 
can lead them in different directions and even do them harm.  
This study follows the arguments of ecological theorists, who have long 
viewed adjustment as a state of equilibrium that results from an optimal 
person-environment fit (Bronfenbrenner, 1979; French, Rodgers, & Cobb, 
1974). The experiences of international students in three types of communities 
in China, the ethnic compositions of their local communities and its effects on 
different ethnic groups as well as two special groups in China’s case, are the 
focus of this study.  
1.3.1 The experience in three selected communities 
Human behavior varies depending on the environmental context and it is 
important that a person is studied within the specific context (Bronfenbrenner, 
1979, 1995; Kelly et al., 2000). The findings in Senel and Kamini’s article 
show that the ability of the student to adjust depends not just on the individual 
but also on many aspects of their physical and social context (Senel & Kamini, 
2007). Therefore, the study of the adjustment issues faced by international 
students must be put in its specific social and cultural context in order to 
understand the situation fully.  
One focus of this study is to study the adjustment issues of international 
students in three types of communities: the housing community, the online 
community and the ethnic community. The study looks at international 
students, their community settings (on and off campus), their interactions with 
one another, as well as the meanings derived from the interactions between 
international students and their communities. In other words, this study 
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examines how international students interact with their local communities and 
within their own communities. The types of three communities are briefly 
introduced below: 
1.3.1.1 Housing community 
The housing community of international students in Fudan University is 
described and compared to the housing communities of local Chinese students. 
The university housing system which separates international students and local 
Chinese students has significant effects on international students’ adjustment 
to housing community. The following aspects of the Fudan University 
community are measured: the relationships between the housing arrangements 
and the friendship networks of the international students; the various 
perceptions of the communities associated with different housing types; and 
the relationship between these perceptions and the level of adjustment of the 
international students.  
1.3.1.2 Online community 
Virtual communities are equally important as other real communities to youth 
groups. Moreover, the community study of international students’ 
participation on the internet paves the way for the observation of collective 
behaviors rather than personal peer-to-peer contacts through the use of the 
internet. Associations with different types of online communities, for instance, 
those in the home country, host county or mixed between international 
students and local Chinese students, are compared. The effects of engagement 
with different types of online communities on the level of adjustment are also 
measured. And the problem that international students and local Chinese 
students are attached to different types of online communities also impact on 
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international students’ adjustment. The entrance barriers of local Chinese 
students’ popular online community, such as language and information 
relevance are the reasons for the separation.  
1.3.1.3 Ethnic community 
Engagement with ethnic communities is an important off campus experience 
for international students, and a unique experience of the local environment 
and the city. This study focuses on observing the hidden relations between 
engagement with these ethnic communities, in terms of the frequency of visits, 
the language used there, and the reasons for visiting, and the effect on the 
adjustment process.  
1.3.2 Adjustment patterns: majority versus minority groups 
Apart from studying adjustment in the three communities mentioned above, 
another important community variable in the study of cross-cultural 
adjustment is ethnic density. Ying and Han have stated that “Future research 
on cross-cultural adjustment should take into consideration the ethnic 
composition of the community context” in their study about Taiwanese 
students in the USA (Ying & Han, 2008). In this study, within a single 
university, international students are grouped by ethnic density according to 
their actual distribution as a majority group, consisting of Korean students 
who make up 36% of the total sample, and minority groups, consisting of 
students from other Asian countries and a group of students from non-Asian 
countries. Comparisons of these groups are assumed to indicate the effects of 
ethnic density, Korean culture, and the city of Shanghai on levels of 
adjustment.  
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1.3.3 Two special groups in China 
In the unique context of China, there are two important international student 
groups that need to be paid attention to. 
1.3.3.1 The language students group 
Most international students are attracted to studying Chinese as a second 
language in China. Although the study areas of international students have 
now been extended to include all sorts of subjects, Chinese language study 
remains one of the most outstanding characteristics of China’s IHE system. As 
the goals of studying abroad and the nature of study between language and 
non-language students are different, it is hypothesized that there are significant 
differences between them in terms of their opportunities for interaction, inter-
ethnic contact (Kimberly et al, 1996), their experiences in the context of 
learning (Barbara, 1995) and their adjustment levels.  
1.3.3.2 Overseas Chinese students 
Despite living abroad, overseas Chinese attempt to maintain their Chinese 
traditions generation after generation in terms of language, culture and 
customs, but this varies depending on the generation, their living environment 
and friendship networks (Fong, 1965). At this juncture, when China is 
experiencing high speed development, more and more overseas Chinese are 
sending their children back to mainland China, Hong Kong or Taiwan to learn 
more about their traditions and the Chinese language. Their friendship 
networks and experience in the three communities, together with their 
adjustment process, is compared with other international students to examine 
the negotiation process between their ethnicity and their citizenship.   
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1.4 Literature Review 
1.4.1 Conceptualizing adjustment 
As stated above, the level of adjustment of international students is a key 
indicator for whether China can achieve its goals of developing international 
higher education. More specifically, it is the level of cross-cultural adjustment 
of a particular migrant group, that is, international students, that matters. 
According to the literature, the conceptualization of adjustment is 
multidimensional in terms of the type and context.   
1.4.1.1 Psychological and social-cultural adjustment  
Adjustment is usually strongly connected to the subjects in a cross-cultural 
process by their personal trait attributions. When it is considered specifically 
in terms of international students, and in an attempt to integrate a fragmented 
area of research conceptually, Ward and Anthony have pointed out that (Ward 
and Anthony, 1999), cross-cultural adjustment can be meaningfully divided 
into two domains: psychological and socio-cultural.  
Psychological adjustment has to do with individual inner variations that are a 
result of being in a different geographical location. It is defined in terms of 
depression or global mood disturbance, and is broadly affected by personality, 
life changes, coping styles and social support. Moreover, psychological 
adjustment has been associated with personal flexibility, internal locus of 
control, relationship satisfaction, approach-oriented coping styles, and the use 
of humor, while psychological difficulties in sojourners have been linked to a 
higher incidence of life changes, loneliness, stress and avoidant coping styles.  
Socio-cultural adjustment has to do with the ability to “fit in” to the host 
culture (Tsang, 2001). It is defined in terms of behavioral competence, and is 
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more strongly influenced by factors underpinning culture learning and social 
skills acquisition. It includes the length of residence in the new culture, 
cultural knowledge, the amount of interaction and identification with host 
nationals, cultural distance, language fluency and acculturation strategies 
(Searle & Ward, 1990; Ward & Kennedy, 1993a, 1994; Ward & Searle, 1991). 
The distinction between psychological and socio-cultural adjustment is 
counter to the dominance of a psychological understanding of the issue of 
adjustment. Many empirical studies have, in fact, revealed that there are 
significant differences between these two types of adjustment, as well as 
interactions between them (Ward and Kennedy, 1993). The idea of socio-
cultural adjustment has not only introduced a new measure of adjustment that 
has more to do with coping with social difficulties than with depression and 
loneliness (as with psychological adjustment), but is also another 
conceptualization of adjustment that emphasizes the actual context of 
international students.  
1.4.1.2 Contextualizing adjustment 
The ecological perspective of understanding the well-being of individuals in 
their community states that the ability of the student to adjust depends not just 
on the individual but also on many aspects of their physical and social 
contexts (Senel & Kamini, 2007). It is thus important that a person is studied 
within this context (Bronfenbrenner, 1979, 1995; Kelly et al., 2000). Attention 
must be paid to the characteristics of a specific setting and the interactions 
among individuals within that setting. The emphasis is on international 
students, the settings in which they operate (on and off campus), and the 
interactions between the international students and their settings. . 
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Moreover, the identity of a place is an expression of the level of adaptation, 
assimilation and accommodation, and is thus highly relevant to the topic of 
adjustment. Identity in a particular place both influences and is influenced by 
experiences. There are three basic elements that constitute the identity of a 
place: the static physical setting, the activities being conducted, and the 
meanings being constructed. Among these, meanings are the most complex as 
they involve both individual and cultural variations that reflect particular 
interests, experiences and viewpoints (Relph, 1976).  
Therefore, adjustment is measured based on the following aspects: the spatial 
settings, the activities occurring within these places, the meanings of these 
activities to the places as well as the impact of the places on the activities and 
people. In addition, the construction of meaning is also dependent on specific 
personal and cultural variations that are elaborated upon below.  
In addition, according to Relph, the identity of a place is an important but 
basic element. A more in-depth view is that it is dependent upon whether the 
person or group experiences the place as an insider or outsider. This also 
reflects the forms and levels of adjustment.   
Being an insider means to belong to a place and identify with it, and the more 
profoundly inside you are the stronger is your identity with the place. There 
are levels to this that are measured by one’s personal eco-centric attitude, and 
this can be applied to indicate the different stages and levels of adjustment of 
international students in China (Relph, 1976). According to Relph (1976: pp 
50), the levels are: 
a. Behavioral- engaging in the activities of the culture while 
remaining a dispassionate observer; 
b. Empathetic- involving emotional as well as behavioral 
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participation, while retaining an awareness of not being a full 
member of the culture; 
c. Cognitive or ‘going native’, in which case it ceases to be possible 
to do cultural anthropology (existential insideness or complete 
and unselfconscious commitment to a place); 
d. Except for the above direct and immediate insideness, there are 
also other modes that are less immediate: vicarious insideness 
refers to the experience of places through novels and media —— 
which is the adjustment through an online community.  
 
This approach conceptualizes adjustment in a specific social and cultural 
context, not only as different destinations with different cultures, but even as 
different communities in a single destination. It emphasizes the inter-
dependence between adjustment and the relevant settings, and the derived 
concept of insideness is used as a measurement of levels of adjustment within 
specific settings.  
1.4.1.3 The combination 
Although the two forms of conceptualization described above have different 
emphases, they are usually combined in order to come up with a complete 
measurement of adjustment to a place under different conditions. It is 
meaningful to incorporate the two divisions of adjustment into contextual 
studies of adjustment in order to measure the place effects on these two 
adjustment types.  
The theoretical basis of this study is on contextual methods of studying 
international students’ adjustment. Thus, the interactions between adjustment 
and place experiences are measured by incorporating the two types of 
adjustment: psychological and socio-cultural adjustment.  
In terms of choosing the types of places that are important to international 
students in an overseas context, the campus and classroom environment have 
been the primary focus of many previous studies (Berger, 1997; Perrucci & 
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Hu, 1995), and in some studies, adjustment has simply been considered to 
mean to “adjust to the college life” (Kaczmarek, Matlock, Merta, Ames & 
Ross, 1994), since academic success is viewed as the one of the most 
important indices for predicting adjustment. However, there are other things 
that significantly influence the level of adjustment of international students. 
Off-campus ethnic communities and virtual communities are new focuses of 
the study of student migration. Even in terms of studying their housing 
communities, as a result of limited vacancies for on-campus housing, more 
and more students are searching for off-campus housing these days. However, 
there are very few studies that have looked at how off-campus housing affects 
the ability of international students to immerse themselves in the local native 
communities. Thus, it is clear that, other than academic success, the 
experience of the place is another valuable indicator of adjustment.  
1.4.2 Adjustment and Place Experience 
1.4.2.1 Housing communities 
Residence halls have been the subject of study by several researchers in the 
past, as a campus community that enables “newcomers to find an early 
physical, social, and academic anchor during the transition to college life” 
(Tinto, 1993). Berger has further explored a “students’ sense of community 
within his her living unit as an influence on the development of their social 
integration” (Berger, 1997). However, the reality is that there are a limited 
number of university dormitory vacancies for international students, thus other 
types of off-campus housing communities such as student hostels and rented 
houses should be included in this type of study. Different types of housing for 
international students and their relative effects on the choice of housemates, 
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interpersonal networks, perceptions of housing communities and as a result, 
the level of adjustment, require further exploration. This might help to tailor 
different housing management strategies and improve international students’ 
adjustment levels within these communities.  
On the other hand, not just off-campus housing communities, but also 
international student dormitories, are usually located separately from the living 
quarters of local students. This means that there is an ascribed spatial isolation 
between international students and local students, and this is one of the 
barriers to their adjustment to the host society.  
1.4.2.2 Online communities 
Students, who are younger and have higher education levels, have easier 
access to the internet (Page, 2000), and the use of the internet is quite 
important in their daily lives, in terms of assistance with their studies (Pena-
Shaff & Nicholls, 2004), social network formations and maintenance (Ellison, 
Steinfield & Lampe, 2007). It also has an effect on their offline daily lives 
(Ogan, Ozakca & Groshek, 2008). In a cross-cultural setting, the 
characteristics of the internet, such as anonymity, freedom of speech and easy 
access to information, allow international students more space to express their 
negative feelings and opinions during the process of adjustment, and to 
interact with any group they want beyond geographic constraints.  
Previous studies of online communities of international students have had two 
objectives. The first is to study internet usage as an innovative form of 
academic learning, that is, to study the experience of online learning (Baek & 
Damarin, 2008), which may not have much to do with the adjustment of 
international students directly, especially not to their non-academic daily lives. 
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The other objective is to study the internet as a means of maintaining contact 
with family and friends back in the home country or even with those in the 
host country, but both of the objectives treat the internet as a peer-to-peer 
media and only for keeping in personal touch with their social ties (Zeynep, 
Toni, Laura, 2005). Another dimension of this is the collective behaviors that 
can be observed in the online setting and the way it is regarded as a virtual 
community, but this has been discussed less often.  
The community study of international students’ participation on the internet 
paves the way for observing their collective behaviors rather than personal 
peer-to-peer contact through the use of the internet. From this perspective, it is 
clear that international students are not outsiders, but rather, are immersed in 
the online community as insiders. It is important to delve deeper into a study 
of their internet behavior both in terms of building collectivity and observing 
their interactions.  
In addition, different types of online communities are compared in terms of 
their relative importance to international students in an overseas context, in 
order to measure their effects on adjustment in real life. Active participation in 
the local online community is beneficial and easier to start with than actual 
participation in other real communities. Maintaining a link with the online 
community of the home country may provide some co-national support during 
the transition period; however, the negative effects of separation are also 
obvious. Lastly, it is interesting to examine the role that mixed online 
communities play in creating a virtual multi-ethnic environment for free 
interaction for international students.  
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1.4.2.3 Ethnic communities 
According to Relph, there is a unique type of public place, one that is not to be 
understood primarily in terms of community but rather, by its physical or 
symbolic qualities of ‘placeness’. Enclaves and enclosures, such as city 
squares, walled towns and nucleated villages, offer a distinctive experience of 
being inside, and of being in a place (Relph, 1976).  
Several studies have been conducted on enclaves. Some treat enclaves as gated 
communities in a city, and the result of rising demand for the housing of 
professional expatriates (Wu & Webber, 2004); others depict the formation of 
enclaves from the planning point of view (Wen et al, 2005); while yet others 
examine it from the view of emblematic transnational space, such as in 
discovering the African enclave in Guangzhou (Li et al, 2008). These studies 
investigate the enclave itself, and while there are other studies that have 
touched on the relationship between ethnic enclaves and immigrant 
assimilation (Kim, 2003), a few treat ethnic enclaves as one aspect of the city 
environment and have measured their effects on immigrants who either reside 
in these enclaves or visit them while living in other parts of the city. Church 
(1982) has stated that because of the anxieties associated with immersing 
oneself in the social environment of the host culture, many students will 
immerse themselves in the enclaves of their fellow nationals, and this 
association with enclaves may determine their living arrangements, friendship 
patterns and organizational affiliations. Moreover, it is debatable whether 
these enclaves function to provide protection during the “painful” process of 
adjustment, or if they actually minimize adjustment. This study attempts to fill 
the gap by measuring the effects of ethnic enclaves in the city on the level of 
adjustment of international students who do not necessarily reside in the ethnic 
International students’ communities in Shanghai LI HUI 2010 
24 
 
enclaves, and compare the different configurations of enclaves for different 
ethnicities. The effect of immigration on the city will also be mentioned. The 
most obvious influence of international students is on the areas around 
campus.  
1.4.3 Individual and cultural variables of adjustment 
There are many individual and cultural variables that account for the 
adjustment process in specific settings. The most widely studied variables 
include nationality, age, gender, marital status, educational level, major, 
degree and previous cross-cultural experience. However, in China’s case, 
several other variables need to be highlighted and re-elaborate the focus in this 
specific study setting.  
1.4.3.1 Ethnicity 
In the case of China, there are two significant aspects of ethnicity: ethnic 
connections and ethnic differences. 
On one hand, as a result of the ethnic connections between overseas Chinese 
students and the local Chinese, overseas Chinese students are endowed with 
special meanings in terms of research and international higher education in 
China. They share some similarities with the Chinese, but they are the newer 
generations who also have other ethnic and cultural influences (Fong, 1965). 
To some extent, they are born with certain advantages that help them adjust 
well to the Chinese environment because of their roots. However, Wang 
(1991) and Chan (2005) have argued that there are many different 
manifestations of “Gen” (roots), from a strong attachment to the original 
Chinese society to the loss of contact with one’s roots and alienation from 
one’s culture. As a result of other acquired factors, such as generations, living 
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environments and types of friendships, their adjustment is a process of 
negotiation between ethnic identity and citizenship, between their inherited 
Chinese cultural background and their newly absorbed culture. This is a 
special case that is rarely referred to by former researchers. This is elaborated 
upon in Chapter 5.  
On the other hand, there are differences of ethnic density for international 
students who come from different ethnic backgrounds, a distinction can even 
be made among majority and minority groups within the group of international 
students. These differences result in different ethnic compositions of the 
community context for different international students (Ying & Han, 2008). 
Moreover, there are mixed effects of ethnic density on international students’ 
adjustment process. Higher ethnic density provides more opportunities to 
receive co-ethnic/co-national support, but on the other hand, over-underscore 
this network will engender separation (Ying & Liese, 1991; Ying & Han, 
2008). This is discussed in Chapter 4.  
1.4.3.2 Language  
Nearly every study on international students’ adjustment points out language 
as an important variable, but most focus on English language proficiency 
(Church, 1982; Pruitt, 1978; Yang & Clum, 1995; Ying & Liese, 1991; Tsang, 
2001). There is always shown to be a positive relationship between language 
proficiency and the level of adjustment. Chinese is different from English, a 
global language, as it is a newly popular language The popularity of learning 
the Chinese language is a pull factor that is attracting more and more 
international students to China. Since language students have different goals 
for studying abroad and because of the different nature of their study from 
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degree students, the variations between language students and degree students 
are hypothesized to be significant. This is especially the case in terms of inter-
ethnic contact, as language students are more ambitious in their study of 
Chinese, since they have to use the Chinese language as a tool for 
communication with various types of people more frequently. This has an 
effect on the opportunities for interaction and levels of adjustment of these 
types of students. This is discussed further in Chapter 5.  
1.4.3.3 Friendship networks 
Social support from interpersonal relationships are always highly emphasized 
in the study of adjustment, however, previous studies on social support have 
focused more on the quality and quantity of support than the nature of it, such 
as, for instance, nationality or the source of that support. Moreover, the 
relationship between social support and adjustment are simply determined by 
quantity and quality (Furnham & Alibhai, 1985). However, the function model 
of international students’ friendship networks suggested by Bochner fills the 
gap on the source of support and compares the different functions of social 
support and help from different sources in terms of adjustment (Bochner 
1982).  
According to this function model, the sources of friendship networks can be 
categorized into three types:  
Mono-cultural network: this consists of close friendships with compatriots in 
the overseas context. It creates a setting of rehearsed and imitated home 
country ethnic and cultural values. With reference to the argument of ethnic 
density, the function of the co-national network is a paradox. However, not 
many studies have verified this point.  
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Bi-cultural network: this consists of close relationships with host nationals. It 
offers the instruments to facilitate study and daily life. Bochner suggests that 
social support from this source is far more important than that from the co-
national network (Bochner 1982). 
Multi-cultural network: this consists of third country friends and 
acquaintances. It provides companionship for international students and 
sometimes compromises for a lack of the other two networks. Moreover, it 
contributes to the diversity of the environment. However, discussions on the 
function of the multi-cultural network in other studies have not been as 
detailed as those on the other two networks.  
This study discusses all of the three types of friendship networks and 
compares them among different groups of international students, in order to 
come to a better understanding of the preferences of international students for 













International students’ communities in Shanghai LI HUI 2010 
28 
 
Chapter 2 Methodology 
2.1 Site selection and fieldwork process 
2.1 1The importance of Shanghai in China 
Shanghai is the second largest city in mainland China to receive international 
students. Recently, Shanghai announced that international higher education 
was an important index for measuring the level of internationalization of a 
city. In 2008, international students accounted for 5.9%8 of Shanghai’s higher 
education students. By 2020, the proportion of international higher education 
students in Shanghai is estimated to reach 15% 9
In order to foster growth in the number international students, the Shanghai 
government has focused its efforts on directing and supporting the 
development of international higher education. For instance, international 
students in Shanghai are eligible not only to compete for central government 
scholarships, but also those of the Shanghai government
, or 150,000. And it will 
account for nearly one third of the total international students in China (Wen 
Hui Bao, March 31, 2010).  
10
                                                            
8 In 2008, there are 3, 6723 international students in Shanghai. 
. Furthermore, as the 
economic center of China, Shanghai is famous for its vibrant development and 
bright future. It has emerged as one of the most attractive sites for 
multinational enterprises and provides job prospects for international students. 
Its economic strength, good infrastructure, and convenient facilities have 
(Source: http://www.jyb.cn/world/cglx/200904/t20090402_260621.html)  
9 In 2020, the number is expected to increase up to around 150, 000.  
( Source: http://whb.news365.com.cn/jkw/201003/t20100331_2663257.htm ) 
10 There are mainly two sources of scholarship available in China for international students: Central 
Government Scholarship and Local Government scholarship. Even though both of the scholarships are 
increasing, the self-financed students are still the majority among international students.  For example, in 
2008, even though the international students with scholarship increased over 30% than in 2007, they 
only accounted for 6% of the total international students. There are 93% of international students were 
still on self-financial basis. 
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helped it stand out among other Chinese cities and even major cities 
worldwide.  
With its traditional Hai Pai (海派) culture, Shanghai provides an open and 
tolerant environment for people from different backgrounds. It hosts many 
ethnic communities of people from different countries, and visitors can taste 
cuisines and see fashions from all over the world. People from different 
countries can easily find their place and feel welcome in Shanghai. Shanghai 
has several famous universities, such as Fudan University and Shanghai 
Jiaotong University. Fudan University was the first to enroll international 
students and has the most international students in Shanghai. Today, the 
Shanghai government supports the efforts of 24 universities and colleges to 
enroll international students.11
2.1.2 Fudan University as the fieldwork site 
  
Fudan University served as the fieldwork site for collecting data for this study. 
The university enrolls more international students than any other Shanghai 
university and has the longest history of international higher education in 
China, since the 1950s. Therefore, the international higher education system of 
Fudan University may be regarded as the most mature in Shanghai. Moreover, 
Shanghai is the second largest city in China to receive international students 
and aims to enroll one third of all international students in China by 2020.   
According to statistics provided by the International Student Office of Fudan 
University, in 2008, the school had 3,636 international students. Most were 
undergraduate students, and the ratio of degree-seeking students to non-
                                                            
11http://news.sohu.com/20070212/n248184983.shtml  
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degree-seeking students was 7:3. Moreover, students of languages accounted 
for over 16% of the total international student population.  









1992 402 138 427 67 610 3636 
54.8% 11.1% 3.8% 11.7% 1.8% 16.8% 100% 
Table 1 Distribution of Fudan University international students by degree12
The top five countries of student origin were Korea,
 
13  Japan, the United 
States, Singapore, and Thailand. More international students came from Korea 
(43.6%) than from any other country.  








Student Total Percentage 
Korea 1287 145 80 17 3 55 1587 43.6% 
Japan 273 15 7 24 21 111 451 12.4% 
USA 54 33 11 111 9 75 293 8.0% 
Singapore 74 11 3 54 0 1 143 3.9% 
Thailand 45 13 1 0 1 35 95 2.6% 
Table 2 Distribution of Fudan University international students by nationality14
2.1.3 Fieldwork process 
 
There were two rounds of fieldwork for data collection. In the first round, I 
spent two months (September 2009 to November 2009) in Shanghai, where I 
finished the questionnaire survey, official interviews, and student 
representative interviews. After I returned to Singapore, I analyzed the survey 
data using SPSS. Based on the statistical results, which provided general 
patterns of international students’ adjustment, I found that I needed more 
qualitative data to provide a deeper explanation of the reasons for the patterns 
                                                            
12International Student Office, Fudan University, 2008 
13 In this thesis, Korea refers to South Korea. 
14International Student Office, Fudan University, 2008 
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I observed. Therefore, I returned to Shanghai in June 2010 and interviewed 
four international students and one local student who tutored language 
students. The data collected in the second round of fieldwork helped create a 
better understanding of the statistical results.  
2.2 Data collection: Mixed methods 
According to Church, research on sojourner adjustment has been characterized 
by limited methodologies, and individual studies have rarely used multiple 
methods (Church, 1982). The quantitative method is popular in studies of 
international student adjustment. Most of these studies used survey methods to 
collect data. Thus, it is useful to use a large student population and build a 
profile of self-reports and evaluations towards adjustment by some useful 
scales.  
From the community study approach, qualitative methods are more likely to 
be included in contextual studies of adjustment than in other studies of 
international students. Qualitative studies are useful for obtaining detail and 
in-depth information, especially about cultural issues that are difficult to 
express in one or two sentences. Also, qualitative methods may give rise to 
more interesting and unexpected thoughts than quantitative methods. 
Qualitative methods, such as interviews, participant observation, and other 
types of observation, can supplement data collected using a survey method in 
order to create a comprehensive understanding of the issue of adjustment.  
In Zhai’s study of international student adjustment and social support (Zhai, 
2002), interviews helped reveal significant problems in coping with a U.S. 
education, cultural differences, and language challenges. Moreover, the 
interview data also uncovered specific sources of support that students sought 
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when encountering problems. Participant observation may help to overcome a 
shortage in self-report data. In studies with international students as the 
subject, being a tutor in academic study or language partner are ways to build 
a rapport with students.  
Furthermore, observation is useful to studies of community behaviors. For 
instance, when studying online communities where international students are 
immersed, it is more meaningful to observe collective behaviors than to 
examine personal, peer-to-peer contact. The result is a deeper level of study, 
whether of Internet behaviors or of behaviors in housing and ethnic 
communities, both in terms of collectivity and interaction. In this study, 
quantitative and qualitative methods combined to create a comprehensive 
understanding of international students’ adjustment.  
2.2.1 Questionnaire survey  
The questionnaire survey served to build a profile of international students, 
including their perceptions of life at the university and in the city of Shanghai 
and their relationships with each other and local community members. The 
content of the questionnaire included questions about personal information; 
measurements of involvement with three communities (housing, online, and 
ethnic), including frequency and evaluation of participation; items about friend 
networks; and scales to measure adjustment level. 
2.2.1.1 Participants 
The sample size for this study was 21815
                                                            
15 The fieldwork was conducted by myself within 2 months in Shanghai, due to the time limit and 
resource constraint, the sample size of 218 is a limitation for this study. I have tried my best to increase 
. I chose the sampling factors of 
gender, degree, and nationality in order to compare language students and 
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degree students and majority and minority groups. The mean age of the 
respondents was 22, and more than half of the respondents were women. 
Nearly half of the students had been enrolled at the university for less than 1 
year, and 22.4% had been at the university for more than 3 years.  
About two thirds of the students were enrolled in degree programs, and 30% 
were in language programs. In terms of nationality, the largest group of 
international students was from Korea, followed by Japan and the United 
States. The distribution of participants’ nationalities was comparable to the 
distribution of the population of international students at the university. 
Factor Gender Degree16 Nationality  









N 90 128 65 135 79 139 
Percentage 41.3% 58.7% 30.7% 63.7% 36.2% 63.8% 
Table 3: Sampling frame 
2.2.1.2 Procedures 
I collected data from current full-time international students at Fudan 
University and distributed 350 copies of the questionnaire. I located 
international students outside classrooms, libraries, dormitories, and hostels 
and through networks of local students and international students. Students 
indicated whether they preferred to receive the survey in hardcopy or e-mail 
form. I delivered 250 copies in person and e-mailed 100 copies to the e-mail 
addresses I obtained from international students. Among the 218 copies 
returned, 48 were electronic and 170 were hardcopy. Therefore, the face-to-
face response rate was 68%, and the e-mail response rate was 48%.  
                                                                                                                                                           
the sample size in order to conduct more types of analysis. 
16 The missing data falls into other non-degree students group (i.e. exchange students). They will be 
included in other analysis except for the analysis of the group comparison between language students 
and degree students (Chapter 5). 




Items for the survey scales appear in Appendix A.  
Language competence  
I generated a self-perception of language competence scale using four 7-point 
subscales created to measure English competence (Clément, 1988). The four 
subscales related to four aspects of language: writing, comprehension, reading, 
and speaking. I also added the aspect of listening. The survey asked 
respondents to indicate to what extent they felt competent in each of the five 
aspects (1 = not at all and 7 = very). I tested the validity of the scale in terms 
of measuring competence in the Chinese language (Noels et al, 1996), which 
resulted in a Cronbach’s alpha of .95.  
Satisfaction with amenities 
I developed an eight-item scale to measure satisfaction with housing 
community amenities. Respondents rated each item on a 4-point Likert scale 
(1 = least satisfied and 4 = most satisfied). For this study, the scale had a 
Cronbach’s alpha of .77. 
Friendly housing environment 
Students’ perception of the friendliness of their housing environment was 
another aspect of the measurement of their feelings about their housing 
community. Respondents answered the nine-item scale using a 5-point Likert 
scale (1 = strongly disagree and 5 = strongly agree). The scale measured the 
friendliness of the housing environment in four aspects: racial tolerance, 
religious tolerance, academic supportiveness, and social supportiveness. For 
this study, Cronbach’s alpha was .71. 
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Motive for online community participation  
I constructed a scale to measure motivation for participating in an online 
community based on the Internet Motivation Scale (Wolfradt and Doll, 2001). 
The scale consisted of 20 items that assessed three motives: information (α = 
.76), interpersonal communication (α = .76), and entertainment (α = .76). The 
items used a 4-point Likert scale (1 = strongly disagree and 4 = strongly 
agree). 
Reasons for participating in home-country community 
I assessed the importance of different reasons for international students’ 
involvement in their own ethnic/home-country community using a 14-item 
checklist. The checklist included three types of reasons: simulating one’s 
home experience, escaping from an unfamiliar reality, and expanding one’s 
social network. The respondents rated each item on a 4-point Likert scale (1 = 
not important and 4 = very important).   
Companion checklist 
I created the companion checklist for this study by expanding one from a 
former study (Bochner et al, 1977). The respondents indicated the type(s) of 
friends they preferred to perform each of 14 activities with (e.g., seeking help 
with an academic problem, going to a party, etc.).  
Psychological adjustment 
The Zung Self-Rating Depression Scale (Zung, 1965) is the most frequently 
used because of its widely documented cross-cultural reliability and validity, 
which have been tested for international student groups (Ward & Kennedy, 
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1999). Zung’s scale measures depression using affective, physiological, and 
psychological components (Becker, 1974) and consists of 20 items ranging 
from 1 = a little of time to 5 = most of the time. Ten of them items are scored 
in reverse, such as “Morning is when I feel the best.” In all, a higher score 
indicated lower levels of psychological adjustment. For this study, the scale 
had a Cronbach’s alpha of .80.  
Social–cultural adjustment 
The Social–Cultural Adaptation Scale (SCAS) developed by Ward and 
Kennedy measured social–cultural adjustment using 41 items (Ward & 
Kennedy, 1994). Searle and Ward (1990) first developed the scale in a study 
of cross-cultural adjustment among Singaporean and Malaysian students in 
New Zealand. The SCAS uses self-reported ratings of everyday difficulties 
with cognition and communication experienced in a new cultural context.  
Researchers have tested the scale for cross-cultural reliability and validity in 
countries such as Australia, New Zealand, China, the United States, and the 
United Kingdom, especially among international students. Several studies 
suggested revising the items according to the specific setting and case. The 
version used in this study was the most common one, with 28 items using a 5-
point Likert scale (1 = no difficulty and 5 = extreme difficulty). The scale had 
high validity in this study (Cronbach’s alpha = .91).  
The scale is a relative measurement in this study to derive the comparable 
adjustment among different groups of international students. Hence, the results 
are not intended to command any measurement about absolutely successful 
adjustment of a certain group of international students. In other words, it is not 
able to tell that beyond certain point, the adjustment is successful. The results 
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can only show that the level of adjustment for a certain group is higher or 
lower than the other.  
2.2.2 Interview 
Face-to-face interviews supplemented the questionnaire survey in order to 
obtain in-depth information about international students’ interaction and 
adaptation. University officials, local Chinese students, and international 
students provided feedback to represent three points of view. Interviews with 
officials from the International Student Office and International Cultural 
Exchange School focused on university policies, administrative support, plans 
for the development of international students, and other social supports for 
student development.  
Second, university officials identified the leaders of four student societies: the 
International Department of Fudan Student Union (the official student 
association for building and maintaining the interaction between international 
and local Chinese students), the Fudan Japanese Society (one of the most 
active student societies for international and local Chinese students), the 
Fudan International Student Society (the official student society for all 
international students), and the Fudan International Student Dormitory 
Management Committee (the official student committee for assisting 
international students in housing management). The student representatives 
were actively involved in the interactions of international and local Chinese 
students and, to some extent, served as a bridge between the two groups. Thus, 
they were likely to have encountered issues and problems in these interactions 
during their daily working experience. Through the interviews, I collected 
detailed information about the differences among university management 
systems for international and local students, living patterns in different 
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accommodation communities, student participation in different kinds of social 
activities on and off campus, and voices of international students from 
different backgrounds. 
Third, I interviewed 4 international students and 1 local Chinese student in the 
second round fieldwork to supplement information about important issues 
revealed by the questionnaire. Two Korean students helped me to understand 
Korean students’ adjustment. Two language students helped reveal the effects 
of the language program, their study motivation, and friend network on 
adjustment. The Chinese student, who also tutored language students, 
described many interactions with international students to explain the effect of 




Nationality Gender Research Focus 
First Round Fieldwork 
Mr. Gao International 
student office 
Chinese Male  University policies, administrative 







Chinese Female The enrollment and management 





Hungary Male The interaction between 
international students and local 
Chinese students 
Yu Fudan Japanese 
Society 
Chinese Female The interaction between 
international students and local 
Chinese students  
Mu Pu Fudan 
International 
Students Society 
Japanese Male The international students’ life in 







Russia Female Housing policies and management 
for international students 
Second Round Fieldwork 
Jun MBA Korea Male The majority effects on adjustment 
Min Medicine Korea Female 
Lan Language 
students 
Korea Female The effects of language program, 
study motivation and friendship 
network on their adjustment Mei Language 
students 
Thai Female 
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Winnie  Tutor China Female The effects of international 
students on local students and the 
university 
Table 4: Details of interviewees 
2.2.3 Participant observation 
With regard to overseas Chinese students returning to China for education, the 
survey questionnaire did not provide a specific measurement of ethnic 
connections and how they influenced students’ daily life in China. Thus, the 
data collected from participant observation of one overseas Chinese student at 
Fudan University helped overcome this limitation of the survey method.  
In order to develop close relationships with international students, I 
volunteered to be a language partner. The language partner program at Fudan 
University was the ideal way to access international students because it 
ensured frequent interaction with them, one to two times a week.  When 
teaching the Chinese language, I linked the topic of conversation to students’ 
daily life, which made the content of these discussions relevant to this thesis. 
Moreover, several invited me to observe them in their environment by joining 
gatherings with friends and observing their daily routine. Thus, the data 
became real and interesting.  
With the help of my friend in Fudan, I got to know Huang. She was an 
overseas Chinese student. She was born in South China but migrated with her 
family to the United States when she was 5 years old. She was a full-time 
undergraduate student at Fudan University, majoring in medicine. She could 
understand some Chinese but had difficulty with oral and written Chinese, 
which were major obstacles to her study. She considered transferring to the 
English-instruction program due to the language difficulties. However, after 
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consulting with teachers from the international student office and friends, she 
decided to meet the challenges and learn more Chinese.  
As her language partner, I met with Huang one to two times per week, each 
time for 3–4 hours. During these meetings, I taught her Chinese, focusing on 
oral practice and written exercise. The topics of our discussions were mainly 
about her life in China as an international student, such as her friend network, 
interaction with local Chinese students, outside campus life, and, especially, 
her identity after returning to China after such a long period. Apart from 
teaching language, I participated in her life as a friend and occasionally joined 
her in some extra-curricular activities with her friends, such as a Halloween 
party and her performance in “Fudan Idol.”  
I observed her and her friends’ involvement in housing, online, and ethnic 
communities in terms of their preferred communities, the kinds of activities 
they did in those communities, and how they adjusted to those communities 
with regard to their ethnic background.  
2.2.4 Observation 
Observation supplemented the data gathered through the aforementioned three 
methods, especially with regard to the three communities under investigation: 
housing, online, and ethnic. I observed the design and configuration of the 
three communities, as well as some common activities happening in them, to 
help explain the underlying rationale for the phenomena revealed by the 
survey data and interviews. All four levels of methods combined to 
complement each other in terms of width and depth of information. The result 
was better measurement and understanding of international students’ 
adjustment in terms of the three communities.  
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Chapter 3 International Students’ Experience in Housing, 
Online, and Ethnic Communities 
This chapter portrays international students’ experience in three communities 
in Shanghai: housing, online, and ethnic. It describes international students’ 
daily life outside the classroom. An ecological approach to understanding the 
well-being of individuals in their community demonstrates how student 
adjustment depends not just on the individuals, but also on many aspects of 
their physical and social context (Senel & Kamini, 2007). Therefore, it is 
important to study participants in context (Bronfenbrenner, 1979, 1995; Kelly 
et al., 2000) and to focus on the characteristics of the setting and individuals’ 
interaction with the setting. The emphasis should be on international students, 
their setting (on or off campus), and the interaction between the two.  
Therefore, the purpose of this study of three communities is to understand the 
settings, such as the facilities, design, and atmosphere; to compare 
communities of international students and those of local Chinese students; to 
understand international students’ activities within and reactions to these 
communities; and to discover the effect of the community experience on 
international students’ adjustment process. Such information provides a basis 
for understanding how international students create coping strategies within 
the three communities studied.  
3.1 Housing community 
3.1.1 Local and international housing arrangements at Fudan University 
I learned about university housing policies in the first round of fieldwork by 
searching the International Student Office (ISO) website and interviewing 
officials. International students and local Chinese students are assigned to live 
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separately. International students may apply for the international student 
dormitory on campus or live off campus by registering at the ISO; however, 
they may not apply to live at the local Chinese student dormitory.  
Accommodation at the international student dormitory in terms of room 
application and distribution, as well as daily activities and life within the 
dormitory, is managed by the ISO. Local Chinese students are not allowed to 
enter the international student dormitory without the guarantee of their 
international student friends. The ISO assigns housemates to international 
students under the “mix principle,” which ensures that international students 
from different backgrounds live together.  
Moreover, there is an international student hostel near the campus that is co-
operated by the university and outside vendors. Accommodations for 
international students who live at the hostel are managed by the vendors. Still, 
students must register their residence at the ISO. Because the rooms in the 
university dormitory and student hostel are limited, the university also 
encourages international students to live in independently rented houses.  
There are five living areas on the main campus of Fudan University: Three are 
for undergraduate students, one is for postgraduate students, and one is for 
international students. Each living area for local students is equipped with a 
canteen, laundry, collective showering area, and maintenance services. There 
are small study rooms in some halls, and there are two sports complexes: one 
in the postgraduate living area and the other in the southern undergraduate 
living area. These two areas also have a graduate and undergraduate student 
activity center, respectively. Finally, there are two libraries: one near the 
southern undergraduate student living area and the other in the teaching area.   
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The main campus of Fudan University is open, and two of the undergraduate 
living areas are in a neighborhood separated from the teaching areas by a road. 
The living areas share other facilities and amenities with the neighborhood, 
including shopping, dining, entertainment, and bookstores. Therefore, the 
university is immersed in a traditional Chinese style of daily life in terms of 
food and services (see Figure 4). 
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The living areas for international students are near those of the postgraduate 
students; however, a high iron fence separates the two (see Figure 5). The 
international student living area is far from the three undergraduate student 
living areas. On average, it takes 20-30 minutes by my walk and 15 minutes 
by bicycle to travel between the two areas.  
Moreover, there are security guards at the entrance of the international student 
dormitory to control the people entering. Local students must register at the 
information desk with a student card and report who they are visiting. The 
international students must meet local visitors to allow them into the 
dormitory. One of my interviewees, Imre from Hungary, described the 
accommodations as separating international and local students:  
I think it is better to mix us together in terms of housing. As I have come to 
China, I believe that more opportunities with local Chinese will facilitate my 
life here. Just as how I have learned my Chinese during the earlier years in 
China, I choose to home-stay with a Chinese family, and they are responsible 
to talk to me in Chinese at least one hour each day. But under the separation 
policy, it is so inconvenient for foreign students like me to interact with local 
Chinese students. If I do not actively participate in the International 
Department of Students Society here, seldom will I have the opportunities to 
meet local Chinese students.  
 
Julia from Russia was concerned that 
The living habits between international and local students are too much 
different that if they live together, it may cause international problems, such as 
Western students value freedom and may have a richer night life than local 
students who are dedicated to studying. Furthermore, the living expense is too 
different; we are very well protected.  
 
 




Figure 5 Iron fence separating international and local student dormitories 
There are many opinions regarding the housing separation policy for 
international and local students. On one hand, there is eagerness to make the 
two groups live together to facilitate opportunities for interaction. On the other 
hand, international students are concerned about the differences in living 
standards between the international and local student dormitories. Thus, it is 
difficult to mix the two groups. The daily charge of international student 
dormitory is: a double room at 12 SGD17
At the international student dormitory, every room is equipped with a shower 
and air-conditioning, every floor has a pantry, and there are security guards at 
the entrance. However, local students must shower in a public bathroom 
serving the whole student living area, and in most local student dormitories, 
there is only one public restroom on each floor. Moreover, the rooms do not 
have air-conditioning. Thus, the collective and shared housing of local 
students is a concern of international students, who value private space.  
 and a single room at 18SGD. The 
housing for local students is 2 persons per room for post-graduate, 4-6 persons 
per room for undergraduate students and the charge is much lower, only 
240SGD-320SGD per year. Therefore, the housing conditions are different 
based on the different charge.  
                                                            
17 The exchange rate is 1RMB to 0.2 SGD, the Bank of China: http://www.boc.cn/sourcedb/whpj/.  
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The Dormitory Management Committee chairs the Housing Management 
Division of the Foreign Student Office at Fudan University, which manages 
the international student dormitory. Julia, who is the student representative on 
the Dormitory Management Committee, stated, 
Any kind of international student activity held should ask for officials’ 
approval first. And if international students are invited to local students’ 
activities, the process is even stricter. Both the number of international 
students and the content of the activity should be censored.  
Thus, the international student dormitory is separated from local students, not 
only in terms of the fence that limits local student visitation and the strict 
policy of protection of international students, but the higher charges and 
higher living standard as well.  
However, international students living in the university’s dormitory may share 
amenities with local postgraduate students. Traditionally, the canteen at the 
postgraduate student living area served Chinese cuisine, except for the 
Muslim, hamburger, and coffee stores. Recently, however, a new Korean 
eatery opened in the area, which attracted Korean students who used to dine in 
a Korean enclave near the campus. There is also a sports complex and 
collective showering room, but each room in international student dormitory is 
equipped with a showering room. The neighborhood near the postgraduate 
living area is quite different than the other undergraduate living areas in that it 
is internationalized. Apart from the Korean enclave, the stores use two or three 
languages—Chinese and Korean or Chinese, Korean, and English—even in 
traditional Chinese restaurants (see Figure 6). 




Figure 6 Internationalized neighborhoods near international student dormitory 
Only about one third of the international students are eligible to live in the 
university dormitory due to limited space (800 vacancies). Although there are 
other choices for dormitory-style housing, including the international student 
hostel, rental houses, home stays, and relatives’ homes account for most 
students’ housing situations. Such housing may be near the university or 
scattered throughout the local neighborhoods.  
The international student hostel is across the road from the university 
dormitory on the main campus. A private company runs it, but due to its 
location near to Fudan University, many international students choose to live 
there. Although the majority of residents there are international students, a 
limited number of Chinese students enrolled in a special interaction program 
also reside there. Only residents with an access card may enter.  
I explored international students’ experience in different housing communities 
through survey and in-depth interview data about two aspects: housing 
arrangements and their relationship to international students’ friend network 
and the relationship between international students’ perception of the housing 
community and their adjustment. These data revealed how the university could 
improve the housing communities to help students better adjust.  
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3.1.2 Housing arrangement and friend network 
Housemates are among the peers international students see most frequently, 
and thus, they are likely to be friends with the international students. 
Housemates share most of their living space and often perform housework, 
enjoy food, and participate in leisure activities together. Therefore, they have 
many opportunities to get to know each other and establish friendships.  
Housemates vary depending on the type of housing they live in, and different 
types of housemates may have different effects on a student’s friend network.  
The distribution of housemates among the main types of housing is 
determined by housing management and the independent choices of 
international students. At the university dormitory and student hostel, the 
management board assigns housemates to international students following the 
mix principle. Thus, pairing housemates from the same home country is 
discouraged. However, when international students are endowed with freedom 
to choose by themselves in rented house, significantly, they often prefer home 
country housemates. And the issue of living alone mainly due to the economic 
reasons, as in university dormitory, there are single rooms available without 
other housemates. But either in student hostel or rented house, the house is the 
apartment, several rooms in one house. It is not affordable to live without any 
housemate. 
According to the self-report survey data of 218 international students at Fudan 
University, living in a university dormitory had a negative correlation with the 
living with home country housemates and a positive correlation to living with 
no housemates. Living off campus at the international student hostel had a 
positive correlation with living with third-country housemates  and a negative 
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correlation with living with no housemates. Living in a rented house had a 
positive correlation with living with housemates from one’s home country and 
a negative correlation with living with no housemates. (Please see the details 





housemates No Housemates 
r p r p r p 
living in a university 
dormitory r = -.257 p < .001 Not Significant r = .234 p < .01 
Living off campus at the 
international student 
hostel 
Not Significant r = .144 p < .05 r =-.160 p < .05 
Living in a rented house r = .186 p < .01 Not Significant r = -.147 p < .05 
Table 5 Correlations between Housing Types and Housemates 
 
Housemates are one of the most effective ways to build and extend one’s 
friend network, especially for international students geographically separated 
from their original network. According to the survey data, there was a positive 
correlation between having local housemates and participating in activities 
with Chinese friends. Similarly, students with home-country housemates 
engaged in activities with home-country friends, and students with third-
country housemates participated in activities with third-country friends. 
Students who lived without housemates had a negative correlation with 
engaging in activities with Chinese and third-country friends; however, living 
alone was positively correlated with the response don’t care/alone. (Please see 
the details in Table 6) 
 





Local housemates Home Country housemates 
Third Country 
housemates No Housemates 
r p r p r p r p 





















don’t care/alone Not Significant r = .154 
p < 
.05 
Table 6 Correlations between Friendship Types and Housemates 
 
Thus, the nationality of students’ housemates significantly relates to the type 
of friends that international students choose. Students who have local 
housemates tend to participate in daily life activities with Chinese friends. 
Students with home-country or third-country housemates are more likely to 
have home-country and third-country friends, respectively, and students who 
live alone vary in the types of friends they prefer.  
3.1.3 Perception of the housing community and adjustment 
I measured students’ perception of their housing community in two aspects: 
satisfaction with amenities and friendliness of environment. Amenities 
included features that were necessary to student life, for instance, distance to 
the university, bookstore, study areas, sports facilitates, and social areas for 
meeting and talking. Such amenities are important to international students, 
not only in terms of facilitating daily life, but also for offering social 
opportunities to interact with various kinds of people, such as other 
international students, local students, or members of the local community.  
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Friendliness of the housing environment consisted of four aspects: racial 
tolerance, religious tolerance, academic supportiveness, and social 
supportiveness. Overall, friendliness refers to the extent to which the housing 
environment had an atmosphere of openness and acceptance of international 
students. The survey data showed that students’ level of satisfaction with 
amenities increased with students’ level of psychological (r = -.311, p < .001) 
and social adjustment (r = -.333, p < .001). Moreover, the perceived level of 
friendliness increased with students’ level of psychological adjustment (r = -. 
163, p < .05).  
Thus, improvement of amenities in housing communities, especially those that 
make interaction possible, helps reduce negative psychological feelings and 
daily social difficulties for international students. Moreover, a supportive and 
open environment creates improved psychological wellness for international 
students. Because housing communities one of the most important types of 
communities in international students’ daily life, it is important to examine 
housing type, housemates, and perception of the community when studying 
international student adjustment. Correlations among housing and measures of 
student adjustment and friend networks provide useful information for future 
improvements to international student housing communities.  
3.2 Online Community 
University students as a group are young, have a high level education, and 
have access to the Internet (Page, 2000). Often, the Internet is quite important 
in students’ daily life in terms of research and study help (Pena-Shaff & 
Nicholls, 2004), social network formation and maintenance (Ellison, Steinfield 
& Lampe, 2007), and even offline life (Ogan, Ozakca & Groshek, 2008). 
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Therefore, online communities constitute another important area of study in 
terms of student adjustment and networking.  
For international students, the Internet not only helps connect them with their 
home country regardless of geographic distance, but also allows them to enter 
host country or mixed online communities more easily than they could offline. 
However, online communities share some common barriers with offline 
communities, such as language, user habits, themes, customs, and rules, which 
often define students’ preferences for certain online communities. Engagement 
with online communities may affect international students’ adjustment to the 
host country.  
3.2.1 Overview of local Chinese students’ online communities at Fudan 
University 
The official bulletin board system (BBS) of Fudan University, Ri Yue Guang 
Hua (日月光华), is the most important online community, especially in terms 
of on-campus life, for local Chinese students (see Figure 7). 




Figure 7: Fudan University’s Ri Yue Guang Hua (日月光华) BBS 
The BBS opened in 1996 with the objective of creating the virtual community 
for professors, officials, and students of Fudan University to improve the 
interaction among these groups and to host academic discussions and publish 
information about campus management, leisure, and recreation. There are 
nearly 400 discussion zones, more than 90,000 members,18
                                                            
18 The number of members is much larger than the current student body, which is approximately 30,000, 
because BBS accounts are not canceled upon graduation. Zones for students who have graduated, such 
as Employee_Zone and Marriage_Zone, are among the most popular. Graduates like me, even study 
abroad now, still keep the habits to log into the BBS to communicate with former classmates and friends, 
read news about Fudan University and China, and discuss music, TV, and movies with others. 
 and 8,000–10,000 
visits per day. Through the BBS, students of Fudan University receive news 
and other information posted by university and department officials from 19 
official university zones. They also share their thoughts with teachers using an 
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anonymous ID in the Help_Counseller Zone, share opinions on how to 
improve campus facilities in the living area zone, library zone, and other 
facilities-related zones. Students can also use the BBS to learn about activities 
hosted by various student societies and research jobs and internships. Lastly, 
zones about life and leisure, which are among the most popular, host 
discussions on food, travel, and entertainment and even offer a marketplace 
for exchanging used books and other goods.  
Almost every part of being a student at Fudan University may be accessed 
using the BBS. Moreover, students use the BBS to translate online 
relationships into offline ones. Administrators of each zone hold regular 
gatherings, creating special-edition T-shirts for members. The anniversary of 
the BBS marks a series of celebrations, one of the most important student 
activities in Fudan University.  
3.2.2 Online communities for international students 
When it comes to international students at Fudan University, according to the 
survey data, only 4 (3.3%) out of 123 respondents who reported experience 
with online communities indicated the university’s BBS was more important 
than three other types of online communities: off-campus online communities 
related to life in China (23.6%), communities related to life back home 
(25.2%), and mixed online communities (48%). When asked about the 
university’s BBS, Mu Pu stated, 
I have heard of it and know that local students are very fond of it. I have never 
browsed it once due to my poor Chinese. Actually, I cannot understand what 
they say on the BBS, because they use Internet words sometimes or idioms. 
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Besides, I cannot find any information directly related to international students 
at all. 
Julia stated, 
If, for some of the activities such as the Halloween Party I am now preparing, 
we are approved to invite some local Chinese students to participate, I will ask 
my Chinese friends to post a thread on BBS for me. I think it is quite 
influential among them, but not us. 
From the interviewees’ responses, I concluded that the Chinese language used 
on the BBS is a barrier to international students whose Chinese proficiency is 
not high enough. Among the nearly 400 BBS discussion zones, none is 
explicitly for international students. There once was a zone named 
World_Student for interaction between local and international students in 
English, but it did not meet the requirements for a new zone because of its low 
visitation and no international students participated.   
Therefore, the important online communities for local Chinese and 
international students at Fudan University are different.  According to the 
survey data, 48% of respondents who engaged in online communities choose 
mixed communities over the other three types of online communities. Over 
78% of respondents stated they used Facebook, a social networking 
community of people from all over the world. In addition, 25.2% stated they 
used an online community related to life back home, such as Cyworld 
(http://us.cyworld.com/) for Korean students. Such sites use students’ primary 
language, and most members of the sites are of the same nationality.  
With respect to online communities related to life in China, 26.3% stated they 
used either ShanghaiExpat.com, an English site built and run by the party in 
China to provide guidance and advice from expats for expats, or a China-
related site or group created and administered by people of the same 
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nationality. An example of the latter is the group created on Naver by a 
Korean student at Fudan University (http://cafe.naver.com/shaliuxue); the 
content is in Korean and provides information about China specially designed 
for international students. 
Students reported that the average number of years they had been a member of 
a mixed (2.95 years) or home-country (2.40 years) community was greater 
than the average time they had been a member of a community related to life 
in China (1.61 years). This is because students join mixed or home-country 
sites even before deciding to study in China. The frequency of participation in 
online communities was highest for home-country communities (5.34 times 
per week), followed by mixed communities (5.28 times per week) and 
communities related to life in China (4.50 times per week). The pattern also 
applied to average length of visit to each of the three types of communities: 
home-country community visits averaged 44.31 minutes; mixed community 
visits, 41.19 minutes; and China-related communities, 25.52 minutes.  
Type of Online 
community 




Length of Stay 
(minutes/time) 
Related to China Mean 1.61 4.50 25.52 
SD 1.072 3.962 15.748 
Related to life 
back  home 
Mean 2.40 5.34 44.31 
SD 2.389 4.002 34.323 
Mixed Mean 2.95 5.28 41.19 
SD 1.985 3.046 43.561 
Table 7 International student participation in online communities 
Students have different motives for participating in different online 
communities (Wolfradt & Doll, 2001). Students’ information motive is lowest 
in mixed online communities; communication and entertainment motives are 
lowest in China-related communities. Thus, students are more motivated to 
seek information from online communities related to life in China and the 
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home country. In terms of interpersonal communication and entertainment, 
mixed and home-country communities are most important.  













Mean 2.7371 2.1970 2.5407 
SD .58185 .66505 .64882 
Related to life 
back home 
Mean 2.8125 2.4095 2.7200 
SD .53915 .59877 .65517 
Mixed Mean 2.6451 2.4110 2.7143 
SD .58813 .68249 .63573 
Table 8 Motives of participation in online community 
3.2.3 Mixed online communities and student adjustment 
The data showed that mixed online communities were most popular among 
international students. Ellison, Steinfield, and Lampe’s study of Facebook as a 
representative, mixed online community of students suggested that it provides 
three types of social capital: bonding, bridging, and maintaining. Among these 
types of social capital, the most powerful is bridging. A mixed online 
community like Facebook allows the student to embrace life back home, 
enabling one to remain connected with members of the home-county 
community. It also allows students to bridge communities by developing 
relationships with new members. In addition, Facebook usage is especially 
beneficial for students with low psychological well-being (Ellison, Steinfield 
& Lampe, 2007). 
Therefore, a discussion of the implications of mixed online communities for 
student adjustment, especially in comparison with those of participation in 
other online communities and no participation, is meaningful.  I conducted a 
series of independent sample t-tests to compare psychological and social 
adjustment by type of online community. There were significant differences in 
psychological adjustment scores for students who participated in mixed 
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communities (M = 26.69, SD = 10.33) and who reported no participation (M = 
30.42, SD = 9.34; t(145) = 2.27, p = 0.25). There were also significant 
differences in social adjustment scores for students who engaged in mixed 
online communities (M = 26.69, SD = 10.33) and communities that related to 
life back home (M = 28.68, SD = 9.08; t(88) = 2.81, p = 0.006). However, 
there were no significant differences between the adjustment scores of 
students who participated in mixed or China-related communities. 
These results suggested that participation in online communities affects 
student adjustment. Specifically, the results suggested that when international 
students participated in a mixed online community, they had a better 
psychological adjustment condition. Also, when international students 
participated in a mixed online community more than a home-country 
community, they showed better social adjustment. However, there was no 
significant disparity in terms of psychological and social adjustment when 
comparing the adjustment of students who participated in mixed or home-
country communities and those who participated in communities related to life 
in China,.  
In conclusion, at Fudan University, local and international students’ choice of 
online communities is different. International students tend to choose mixed 
online communities. There is also disparity in terms of motives for choice of 
online community, and this choice affects adjustment. In particular, 
participation in a mixed online community was associated with better 
psychological and social adjustment.  
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3.3 Ethnic communities 
Of 218 respondents, 57.8% chose the city of Shanghai as the most important 
factor in their decision to study in China. Therefore, it is important to examine 
the daily interactions between international students and the city. One way to 
study these actions is to determine how the city acts as a supportive 
environment for international students. For many students, ethnic enclaves 
offer opportunities to connect with other nationals from their home country. 
Such interaction is an important off-campus community experience for 
international students.  
3.3.1 Overview of ethnic enclaves in Shanghai 
As part of building its reputation as a global city, Shanghai tries to attract and 
maintain foreign investment by becoming a place that’s easy to live for people 
from different nationalities, ethnicities, and cultures. Apart from its rich, 
historical heritage, including the semi-colonial period, and various well-
developed resources for education, dining, shopping, and entertainment, 
Shanghai has many cultural activities, such as the Shanghai International 
Cultural Festival, Shanghai International Movie Festival, and the future 
Shanghai Expo. With the growing number of transnational corporations and 
elites, new international communities are emerging to fulfill the daily needs of 
international populations. Many neighborhoods contain ethnic enclaves exist, 
where a large proportion of people from the same ethnicity, background, or 
culture reside (Zhang, 2008). 
And in Shanghai, the ethnic enclaves are in several forms of existence. Firstly, 
Japanese and Korean communities are concentrated and have clear boundaries. 
The main Japanese enclaves are located in Gubei, Hongqiao, and Pudong and 
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are associated with the locations of Japanese corporations. Korean ethnic 
communities are concentrated in Gubei, Longbai, and Hongkou. The former 
two are near Korean corporations; the enclave in Hongkou is close to several 
universities, such as Fudan University, Tongji University, and Shanghai 
Foreign Language University. These institutions enroll international students, 
the majority of whom are Korean; thus, the neighborhood is built around 
fulfilling the needs of international students. Some of them have housing, 
education, and commercial areas together.  
In these types of communities, housing may be segregated, while education 
and commercial areas are shared with others. There may be home-country 
shopping malls, supermarkets, restaurants, clinics, shops, and entertainment. 
For example, Koreatowns provide necessary Korean-style facilities and 
services for Koreans in Shanghai. Figure 5 shows images of Koreatown in 
LongBai. In traditional Korean restaurants, Korean workers and students 
gather and chat. Customers remove their shoes and sit on the floor, following 
Korean dining customs. A TV set on the wall shows the newest Korean TV 
programs. A shopping mall named Seoul Plaza is just opposite one 
international school and Korean community. A large supermarket on the first 
floor named Galleria only sells Korean goods. The mall contains Korean 
clothing shops, bookstores, KTV, language training schools, and other 
services. In the community, there is also a Korean dental clinic.  




Figure 8: Korean enclaves in Longbai and Hanghua  
Other types of ethnic enclaves are scattered throughout the city, such as 
American and European communities. Although there are many Western-style 
places all over the city, these communities are unlike the Japanese and Korean 
enclaves. Instead, Western communities are open, and boundaries with the 
surroundings are blurred. In Xin Tiandi (新天地 ), a famous place in 
Shanghai’s central business district, there are many bars and Western-style 
restaurants filled with foreigners, where English is commonly used.  
3.3.2 International student participation in ethnic enclaves 
Compared with expats who live in ethnic enclaves, international students who 
pursue higher education in China have a wide variety of characteristics. First, 
students generally have a more stable, longer-term experience in China than 
those who transfer to China due to job requirements. An undergraduate degree 
requires 4 years of full-time study, and a postgraduate degree requires at least 
3 years. Even for full-time language students, the study period is usually 
longer than 1 year. Secondly, it is impossible for students to be completely 
immersed in a segregated ethnic enclave and to only encounter people from 
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their home country. The campus environment is an indispensable part of 
students’ daily lives; therefore, they cannot avoid meeting people from other 
nationalities and ethnic backgrounds. Thus, international students negotiate the 
frequency and duration of their engagement with ethnic enclaves and the local 
Chinese environment, which is part of the adjustment process.  
For example, the Korean enclave near Fudan University (see Figure 9) is 
surrounded by several universities, including Tongji University and Shanghai 
University of Finance and Economics. Many international students rent houses 
near in living areas a commercial street on Xuefu Road, such as Wen Hua Hua 
Yuan. There are many kinds of shops and services on this street that meet the 
needs of Koreans, much like a small Koreatown. Apart from restaurants that 
offer Korean food and stores that sell Korean goods, there are Korean-style 
foot massage parlors, Korean laundry services, and a housing agency with 
Korean advertisements to rent, buy, or sell. There is also a Chinese language 
training agency for Koreans.  
Most of the store owners and shopkeepers are Korean, and the most common 
language is Korean. During meal times and on weekends, there are several 
groups of young people standing on the street, chatting and waiting for friends. 
After several minutes, the groups will move into one of the restaurants or 
leisure places. Thus, the area is a place for gathering and interaction with 
friends from the home country.  




Figure 9 Korean enclaves near Fudan University 
A salesgirl from a Korean supermarket (see Figure 10) that has been open for 
4 years told me that most of her customers are Korean students living in the 
communities nearby. Some shop there every day, and others order delivery 
service for Korean goods. The sales girl is Korean–Chinese and, therefore, can 
communicate well in Korean with the students. The supermarket sells only 
goods imported from Korea, such as Korean condiments, traditional foods, 
snacks, toothpaste, lotion, and other necessities. Consumers can buy nearly all 
of the food and daily goods they used in Korea in the supermarket.  




Figure 10 The Korean supermarket 
I also observed several groups of Korean students gathering in the enclave 
(Figure 11) to prepare for exams, to watch the World Cup, and to eat and drink 
together.  
 
Figure 11 Koreans gathering in an enclave 
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When I was an undergraduate student at Fudan University, I was invited by 
some Korean friends who I knew from class, and who were assigned to me as 
partners by my Department, to visit some of the Korean restaurants. My 
friends led me and other Chinese students in to a restaurant named ING, a 
small place that was decorated like a typical Korean home. There was a TV set 
on the wall showing Korean TV programs. When we entered, the shopkeeper 
greeted one of my Korean friends by name, and they chatted in Korean for a 
while with friendly smiles. Although the menu was in Korean and Chinese, I 
was confused what some of the items were, and my friends helped me order, 
then we chatted in Chinese with English.  
It was my first visit to this Korean enclave. I was impressed that my Korean 
friends invited me, an outsider, into their ethnic community—even though it 
was in China just a hundred meters away from the university. I observed that 
my friends were more confident and more freely expressed themselves while 
in the Korean community, and they took initiative to bring outsiders into it.  
3.3.2.1 Frequent visits to ethnic enclaves 
According to the survey data, 66.7% of respondents indicated that they 
frequently visited their ethnic enclave; 15% knew an ethnic enclave of people 
from their home country existed but had never been there before. The rest 
(18.3%) chose not applicable. Among the respondents who chose not 
applicable, the majority were returnees, or overseas Chinese (28.2%), and 
other minority ethnicities (33.3%). For 25.6% of overseas Chinese students, 
the differences between local environment and ethnic enclaves were so small 
that they did not indicate that they visited any special ethnic enclaves. 
Nevertheless, 74.4% of overseas Chinese students reported differences 
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between the local environment and their ethnic enclave. This implied a 
disparity among overseas Chinese students in their perception of the 
relationship between their ethnic heritage and country of citizenship, which I 
will elaborate on in the following chapters. 
There were correlations between frequency of visiting ethnic enclaves and 
international students’ friend networks. The results showed that the more 
frequently international students visit ethnic enclaves, the more they engage 
with home-country friends (r = -.171, p < .05) and the less they engage with 
third-country friends (r = .181, p < .05). Therefore, international students 
might benefit from participation in their ethnic enclave in terms of creating 
and maintaining friendships with people from their home country. However, 
such participation could limit the variety of friends in their network. 
3.3.2.2 Choice of main language used in ethnic enclaves 
Among those who frequently visited their own ethnic enclave, 59.5% spoke 
their home-county language while there; 25% spoke Chinese, and 11.9% 
spoke English. Among those who spoke Chinese, ethnically Chinese 
international students comprised the largest group (35.8%). In terms of 
academic area of study, language students were the largest group of Chinese 
speakers (34%). For language students, their motivation to practice Chinese in 
daily life explained their choice to speak Chinese with members of their home 
country. 
 Moreover, students who spoke Chinese as their main language within their 
ethnic enclave (M = 24.15, SD = 6.79) had significantly higher language 
proficiency than those who spoke their home-country language (M = 20.82, 
SD = 7.45, t(167) = 2.77, p = 0.006) or English (M = 16.28, SD = 9.00, t(76) = 
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4.29, p < .001). Thus, according to the results, students most often use their 
home-country language in ethnic enclaves, and their choice of language relates 
to their ethnic background, language proficiency, and motivation to study 
Chinese. 
3.3.2.3 Reasons for participating in ethnic enclaves 
International students gave three main reasons for involvement in their home-
country ethnic enclave: experience of the home country lifestyle, escape from 
an unfamiliar reality, and expansion of one’s social network. Of the total 
respondents, 69.5% cited obtaining more social resources and support, 68.3% 
cited learning more information about China, 67.7% cited eating home-
country food, and 64% cited purchasing home-country goods and services. In 
addition, 58.3% cited making more home-country friends, and 53.4% cited 
speaking their home-country language. Less than 50% of respondents chose 
other items as important, such as escaping from the unfamiliar reality. Thus, 
international students choose to participate in ethnic enclaves in order to 
simulate the experience of home-country life and to expand both home-
country and host-country social networks. 
3.3.3 Implications for adjustment 
International students often feel the need to “fit in” with the local environment 
in order better adjust, especially in terms of their social adjustment. Therefore, 
negotiation between engagement with ethnic enclaves and local environment 
affects social adjustment. Generally, the more often international students 
visited their own ethnic enclaves, the lower their social adjustment level (r = -
.176, p < .05).  
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Furthermore, different reasons for involvement in ethnic enclaves correlated 
differently with level of social adjustment. Reasons that related to replicating 
the home-country experience, such as to purchase home-country goods and 
services (r = .165, p < .05), to dine in home country-style restaurants (r = .160, 
p < .05), and to watch home-country TV programs (r = .183, p < .05) 
correlated with higher perceived importance of involvement in ethnic enclaves 
and lower level of social adjustment. Reasons related to escaping from an 
unfamiliar reality showed similar correlation, such as lacking people to talk to 
in other places (r = .272, p < .001), not being accustomed to the local food (r = 
.281, p < .001), not being able to get involved in local activities and 
entertainment (r = .192, p < .05), and feeling lonely after leaving the home 
country (r = .206, p < .01). Reasons associated with expanding one’s social 
network did not have a significant correlation with adjustment.  
The effect of involvement in ethnic enclaves on international students’ 
adjustment process is complex. Participation in ethnic enclaves and the local 
Chinese environment are both important. On one hand, intensive immersion in 
enclaves compromises students’ investment in the local Chinese environment. 
Although spending time in ethnic enclaves may help international students fit 
into the enclaves, it does not necessarily translate into adjustment to the local 
Chinese environment. On the other hand, ethnic enclaves may provide a buffer 
for international students unfamiliar with local environment, as well as 
experience and social support from co-nationals. However, to some extent, it 
may isolate students and may have a negative long-term effect on their 
adjustment to the new environment.  
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In conclusion, Shanghai provides a welcoming environment for international 
students from different backgrounds. Most of the international students can 
find and frequently visit their own ethnic enclaves, although they differ in the 
main language they choose to use and the reasons they visit. Furthermore, the 
negotiation between involvement in ethnic enclaves and the local 
environment, as well as the reasons for involvement, affect international 
students’ adjustment process, especially in terms of how they fit into the new 
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Chapter 4: International Students: Majority Versus Minority 
Groups 
Most studies that have measured the adjustment of international students to a 
local context have treated international students as separate from native 
students in order to examine problems with the process of adjustment. 
However, the distribution of countries of origin can vary widely. In Japan and 
Korea, the top sending country is China, which accounts for 58.8% (72,766)19 
and 68.6% (15,288)20 of total international students, respectively. In China, the 
top sending country is Korea, which accounts for 33% (64,481)21
Moreover, China is the largest trading partner of Korea. According to the 
statistics of the Immigration Agency, there are over 30,000 Korean Enterprises 
registered in China and over 500,000 Koreans residing in China. Due to the 
culture of collectivism in Korea, Koreans who are abroad often prefer to live 
together. Several “Little Koreas” have emerged in Chinese cities, such as 
Wang Jing (望京) in Beijing and Gu Bei (古北) in Shanghai. Compared with 
international students from other countries, Korean students have more 
opportunities to access people and social resources from their home country.  
 of the total 
international students in 2007. No other country exceeds 10% in terms of 
percentage of total international students in China.  
Recent research has suggested that access to people of the same ethnic group 
significantly affects the behavior and adjustment of immigrants (Schnittker, 
2002; Ying & Han, 2008). However, the literature on the effects of co-national 
support networks is mixed. It is commonly regarded that ethnic social 
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networks provide beneficial social resources, such as a sense of security, 
facilitation of transition, and friendship, especially during the initial stages 
(Banchevska, 1981; Becker, 1971; Kang, 1972; Kim, 1977a, 1977b; Koranyi, 
1981; Kuo & Tsai, 1986; Murphy, 1973). However, other arguments hold that 
a support network consisting exclusively of co-nationals may exaggerate 
students’ sense of difference and separateness from the host society, which 
may negatively influence the adjustment process (Amarasingham, 1980; Hull, 
1978; Klineberg, 1970, 1980).  
Because of the heterogeneities between the majority group of international 
students in a given country and other minority groups, it is important to 
compare these groups in a specific context in order to measure the effects on 
adjustment and to better understand students’ behaviors and coping strategies. 
Such comparison could reveal some improvements for better student 
management in international higher education.  
4.1 Majority and minority international student groups in China 
4.1.1 Majority group: Korean students 
According to UNESCO (2007), Korean students are the largest group of 
international students in China (33%). No other country contributes more than 
10% of the total number of students. The history of Korean students in China 
dates to 1,100 years ago, when the Xin Luo Dynasty (ancient Korea) first sent 
216 Korean students to China for education. The educational exchange is the 
earliest on record between China and Korea (Rui, 2008). Afterwards, 
educational exchanges between the two countries continued. A large increase 
in Korean students in China began with the establishment of diplomatic 
International students’ communities in Shanghai LI HUI 2010 
72 
 
relations between the two countries in 1992. The number of Korean students 
in China increased by 45% from 2003 to 2007 (see Figure 12).   
 
Figure 12 Number of Korean students in China, 2003–200722
In terms of areas of study, Korean students in China generally enroll in several 
different disciplines. Apart from the most popular area of study, language arts, 
Korean students also study medicine, economics, engineering, law, and more.  
 
Study Area Language 
and Arts 
Medicine Others Economics Engineering Laws 
Proportion (%) 60.6 12.5 9.5 8.2 3.5 2.2 
Study Area Art Physical 
Education 
Science History Philosophy  
Proportion (%) 1.3 0.8 0.5 0.5 0.4  
Table 9 Distribution of areas of study of Korean students in China23
The motivations for Korean students to study in China have changed over 
time. Most are still attracted to learning about Chinese language and culture or 
easily upgrading their education level in the earlier period. However, with the 
increased economic exchange and political cooperation between China and 
Korea, students have new motivations driven by the need for social and 
personal development.  
 
                                                            
22Ministry of Education, China: http://www.moe.edu.cn/edoas/website18/top_nianjian.jsp  
23Data are from Korean Embassy in China and drawn by Rui Shenghao (2008) in Chuan Bo Wang Luo 
Fen Xi: Han Guo Liu Xue Sheng Zai Shanghai de Wen Hua Shi Ying Mo Shi Yan Jiu, PhD thesis.   
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China is the largest trading partner of Korea, and there are over 30,000 Korean 
enterprises registered in China. On one hand, due to this close cooperation, 
many Korean employees are sent to work in China. According to the data from 
Liu and Wang (2008), nearly 20% of Korean students in China have at least 
one parent who works or has a business in China. The children either follow 
them to China or are advised by their parents to study there. In order to make 
themselves more marketable, Korean students are encouraged to improve their 
proficiency with the Chinese language and their knowledge about China. 
These skills will make them more marketable to firms in Korea or Korean 
firms in China.  
Although Korean students are the majority group among international students 
in China and enjoy more co-national resources, several studies have shown 
Korean students face more psychological and social-cultural difficulties than 
students from other countries (Feng, 2005; Li, 2007), especially students from 
Western countries (Yang, 2005; Chen, Zhu & Che, 2006). Therefore, efforts to 
understand Korean students are important to the overall development of 
international higher education in China. Ensuring Korean students are well 
adjusted helps to maintain China’s markets in Korea and benefits one third of 
the international student population. Korean students who are motivated to 
remain in China upon graduation are one source of talent for Chinese firms to 
draw on.  
4.1.2 Minority groups 
International students from countries other than Korea are regarded as 
members of minority groups in this study. In 2007, the four top sending 
countries, after Korea (33%), were Japan (9.5%), the United States (7.5%), 
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Vietnam (5.0%), and Thailand (3.7%). Thus, the disparity between the 
majority and minority groups is quite large in terms of percentage of 
international students. Among minority students, 39.47% were from Asian 
countries, 13.47% from European countries, 10.06% from American countries, 
3.03% from African countries, and 0.97% from Oceanic countries.  
In the 1950s, international students from Eastern European countries came to 
China to study under the government exchange program. This began the 
development of modern international higher education in China. In 1979, 
during Deng Xiaoping’s visit to United States, the two countries signed an 
agreement about the exchange of international students. After the signing of 
this agreement, students from other Western countries began to study in China 
as well. The international students from United States have been the third 
largest group in China, just following Korea and Japan. With the deepening 
bilateral relations and educational cooperation between African countries and 
China, the number of African students at Chinese universities increased by an 
average 20%24 over the past 5 years. Moreover, due to geographical proximity 
and regional cooperation among Asian countries, regional educational 
exchanges occur frequently and constitute the greatest portion of the 
international higher education system in China.  The international students 
from Asian countries accounts for 72%25
Although members of international student minority groups share some of the 
same motivations for studying in China, students from different regions have 
different focuses in terms of motivation. Students from Asian countries 
 of the total international students in 
China.  
                                                            
24 Source: http://www.ciein.com/news/23566.html 
25 Source: http://www.gov.cn/jrzg/2008-03/13/content_919387.htm 
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respond to the effects of regional economics and political cooperation. The 
connection between overseas Chinese in Southeast Asia and mainland China is 
also an important motivator. On the other hand, students from Western 
countries, usually American and European countries, are attracted to Chinese 
language and culture.  
Compared with the majority group of Korean students, most minorities do not 
have concentrated co-national social resources, although in a big city like 
Shanghai, the overall environment is globalized. Paying strategic attention to 
minority groups is important in terms of developing international higher 
education in China. Minority students diversify the educational system and 
make cross-cultural interaction possible; they constitute potential markets and 
points of future sustainable development of international higher education.  
Also, minority students can help enhance China’s bilateral relations with other 
countries.  
4.2 Data analysis: The case of Fudan University 
The dichotomy between majority and minority at Fudan University generally 
follows the characteristics of the overall international student population in 
China. Although Korean students account for the majority of international 
students at the university, they account for a greater proportion of the total 
population (43%). In 2007, nearly 60% of international degree students were 
Korean. There is a large gap between the majority group and other minority 
groups in China. For instance, the second and third largest groups (students 
from Japan and the United States, respectively) accounted for 12% and 8% of 
the total number of international students in 2007.  
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The following data analysis compares the majority and minority groups in 
terms of daily life in the social-cultural context of China. Their behaviors and 
perceptions of housing, online, and ethnic communities, as well as their friend 
networks, are compared. The various effects of these differences are also 
measured. Lastly, the implications of these relationships and recommendations 
for policy are provided to enhance administrative work related to international 
students.  
4.2.1 Housing community 
There was no significant difference among majority and minority groups in 
terms of the choice to live in a university dormitory or other off-campus 
housing according to a chi-square test (p = 0.1), According to the results, 
university dormitories and rented houses were the two most popular housing 
types26
As for choice of housemates,
.  
27
Of Korean students, 70.2% chose to either live with home-country housemates 
or to live alone with no housemates. The same figure was 59.5% for other 
Asian students and 65.8% for Western students. Thus, in choosing 
housemates, Korean students are more limited in terms of variety; their choice 
of housemates is more likely to be limited to their co-national network.  
 only 10.4% of Koreans students lived with 
third-country housemates, a figure that is significantly lower than for other 
minority students (31.0% for other Asian students and 21.1% for Western 
students). 
                                                            
26 There are other types of students housing: Outside campus international student hostel, home stay, stay 
with relatives, etc.  
27The chi-square test of association between nationality and housemates was statistically significant (p < 
.05). 
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Nationality Korea Other Asian country Western country 
Home country housemates/ 
no housemates 70.2% 59.9% 65.8% 
Local Chinese housemates 19.5% 8.5% 13.2% 
Third country housemates 10.4% 31.0% 21.1% 
Table 10 Distribution of housemate types 
A one-way ANOVA tested for differences in satisfaction with amenities in 
housing communities between majority and minority groups. Among the 
amenities tested, satisfaction with distance to the university, availability of 
sports amenities, and places to dine differed significantly between majority 
and minority groups.  
  Sum of Squares df Mean Square F Sig. 
Distance Between Groups 7.589 2 3.794 3.924 .021* 
Within Groups 192.411 199 .967   
Total 200.000 201    
Sports 
Amenities 
Between Groups 8.751 2 4.376 4.941 .008* 
Within Groups 176.224 199 .886   
Total 184.975 201    
Dining Between Groups 9.918 2 4.959 7.065 .001* 
Within Groups 137.579 196 .702   
Total 147.497 198    
Table 11 ANOVA test for differences of satisfaction with housing amenities: Majority versus 
minority 
Post hoc comparisons using the Tukey HSD test indicated that, in terms of 
satisfaction with distance to the university, the mean scores for Korean 
students were significantly lower than for Western students. However, the 
results were not significant for other Asian students. Korean students reported 
significantly lower satisfaction with the availability of sports amenities than 
Western students, but the mean scores for Korean students were significantly 
different than other Asian students. In terms of satisfaction with places to dine, 
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Korean students reported significantly lower scores than both Western and 




Satisfaction with amenities Group M SD p28 
Distance Korea 2.80 0.99  
Other Asian 2.96 0.98 .652 
Western 3.24 0.98 .016* 
Sports Amenities Korea 2.00 0.91  
Other Asian 2.19 0.95 .512 
Western 2.47 0.97 .006* 
Dining Korea 2.67 0.82  
Other Asian 3.19 0.77 .003* 
Western 3.08 0.89 .009* 
Table 12 Post hoc comparison of satisfaction with amenities 
I also tested international students’ judgment of the friendliness of their 
housing environment using a one-way ANOVA. The results showed that 
scores for racial tolerance and resident supportiveness differed significantly 
between majority and minority groups. 
  Sum of Squares df Mean Square F Sig. 
Appreciate 
races 
Between Groups 8.353 2 4.176 3.648 .028* 
Within Groups 224.381 196 1.145   
Total 232.734 198    
recognize 
neighbor 
Between Groups 10.533 2 5.266 4.849 .009* 
Within Groups 211.795 195 1.086   
Total 222.328 197    
Table 13 ANOVA test for judgment of housing community friendliness: Majority versus 
minority 
                                                            
28 P value here refers to the significance of differences between Korean students and each group. 
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Post hoc comparisons using the Tukey HSD test indicated that, in terms of 
racial tolerance, the mean score for Korean students was significantly lower 
than for Western students, but not significantly different than other Asian 
students. For resident supportiveness, Korean students reported significantly 
lower satisfaction than Western students, but not significantly different than 
other Asian students.  
Friendliness of housing environment Group M SD p29 
Appreciate races Korea 3.21 0.98  
Other Asian 3.23 1.20 .990 
Western 3.64 1.07 .036* 
recognize neighbor Korea 3.00 1.06  
Other Asian 2.85 1.02 .721 
Western 3.41 1.03 .047* 
Table 14 Post hoc comparison for friendliness of environment 
Taken as a whole, the results suggested that the majority group, Korean 
students, was not as satisfied with housing community amenities and did not 
think the local environment was as friendly as minority groups did, especially 
Western students. 
The international student housing communities around the university are 
dominated by local Chinese. The lower satisfaction level of Korean students 
may due to their separation from the local community and intense immersion 
in their own ethnic community. Because of this immersion, they are more like 
to either live with co-nationals or alone rather interacting with the local 
community. Thus, they do not explore and take advantage of local 
communities to the same extent as other minority groups who have less 
support from co-national networks and communities. Korean students spend 
more time with and attach more importance to their own ethnic communities, 
                                                            
29 P value here refers to the significance of differences between Korean students and each group. 
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which may compromise the time they spend with local Chinese communities, 
which will be discussed later. 
4.2.2 Online communities 
The survey asked respondents to indicate the most important type of online 
community during their time in China. There were five basic types of 
responses: the official BBS of Fudan University, online communities related 
to life in China, online communities related to life back home, mixed online 
communities with information from all countries, and no important online 
community. After choosing one of the responses, students provided the name 
of the website and the web address. This question was designed to measure 
international students’ association with a virtual network of people from a 
different ethnic background, which often is reflective of their offline 
experience abroad. 
Few international students chose the university’s official BBS, which is 
extremely important for local Chinese students. Moreover, when comparing 
majority and minority groups’ preferences of online communities, other 
disparities emerge.30
                                                            
30 The chi-square test of association between nationality and types of online communities was 
statistically significant (p < .001). 
 Of Korean students, 43.5% chose a community related to 
life in China and 41.3% chose one related to life back home; only 10.9% chose 
a mixed online community. To some extent, this distribution was reversed 
among minority groups. Of students from other Asian countries, only 12% 
chose online communities related to life in China and 28%, those related to 
life back home; 60% chose mixed online communities. For Western students, 
the percentage of those who chose a mixed online community was even higher 
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(77.5%). Fewer chose online communities related to life in China (12.5%) and 
life back home (7.5%). 
Online communities Korea Other Asian country Western country 
Related to life back home 41.3% 28% 7.5% 
Related to life in China 43.5% 12% 12.5 
Mixed online communities 10.9% 60% 77.5% 
Table 15 Importance of different types of online communities 
According to these results, mixed online communities are important for 
minority group students, especially Western students, who are more open to 
relationships with people from different backgrounds. The most popular mixed 
online community was Facebook.  Even though students could not directly log 
on to Facebook because of censorship in China, international students made 
efforts to maintain their presence on Facebook.  My language partner, Alice 
from America, told me, 
I cannot live without Facebook, even though there are similar social network 
websites such as Renren (www.renren.com) in China. But they are so limited 
according to nationality. Only Facebook provides me the opportunity to keep 
contact with my American friends and make new friends of different 
backgrounds just by clicking. It is so difficult to log on to Facebook in China, 
but I got to know some tips from my friends that there are some proxies that 
can help us escape from the censorship. These proxies are quite well known 
among us.  
For the majority group of Korean students, online communities related to life 
in China and back home are equally important. However, most of the sites 
named by the Korean students were limited to their co-national network.  
For example, Korean students who chose online communities related to life in 
China all visited the same site: http://cafe.naver.com/shaliuxue. The online 
community was created by the Korean student union of Fudan University. The 
content on the website is written in Korean and there are no other language 
options. The community includes several subzones, such as news about the 
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union’s activities, an academic and student life information board, a discussion 
forum, a marketplace where students can exchange goods, a job portal, a real 
estate board, and useful links related to Fudan University. Korean students 
from Fudan University use the website to interact via the free forum, get 
useful on-campus and off-campus information, exchange goods, find a job, 
and so on. The community is similar to the university’s BBS, popular among 
local Chinese students. Jun, a Korean student at Fudan University, stated, 
I think all the information I need regarding to my life in China can be found in 
this website. The information is more relevant to Korean students especially, 
and I do not have to struggle with Chinese language, which is more difficult 
for me.   
Another Korean student, Min, said, 
Although I will find some information about China on the Chinese website, I 
am more used to finding recreation and communication in online communities 
among those in Korea, such as Cyworld, which I will log into every day to 
keep in touch with my Korean friends.  
Cyworld was the most popular online community related to life back home for 
Korean participants. In Korea, the social impact of Cyworld is considered 
greater than that of MySpace among American users. Cyworld serves nearly 
90% of Koreans in their 20s (SK Communications [SKC], 2006) and nearly 
25% of the Korean population.  
In a study of Korean students in Australia, Hjorth (2007) pointed out that even 
being abroad, Korean students relied on Cyworld as their primary online 
community despite unstable Internet access. In their study of relational 
dialectics on Cyworld, Kim and Yun (2007) suggested that interaction on 
Cyworld is generally based on offline social networks. According to the 
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present study of Korean students in Fudan University, Cyworld remains 
international Korean students’ primary online community for keeping in 
contact with their social network in Korea. Such networks are likely to be 
based offline with real-world friends and family.   
In all, the majority group of international students at Fudan University, 
Koreans, keeps close, and even exclusive, relationships with co-national 
friends online despite being abroad in China. They have a well-organized 
student union of co-nationals, which manages an online community for them. 
In general, these Korean online communities are quite closed off, with limited 
use of other languages and close control of relevant information and 
membership. Minority groups are generally more open to mixed online 
communities and relationships with people from different backgrounds. 
Nationality and ethnicity do not play as important role in minority students’ 
selection of online communities as with Korean students.  
4.2.3 Ethnic communities 
As stated in Chapter 3, the negotiation between involvement in ethnic 
communities and local Chinese communities affects international students’ 
adjustment process. Majority and minority groups reported different patterns 
of association with their own ethnic communities in terms of frequency of 
visit, language used, and reasons for participating.   
Of Korean participants, 89.7% said they frequently visited Korean 
communities, and 49.4% said they visited Korean communities weekly or 
more often. However, among other Asian students, 67.4% said they frequently 
visited their ethnic community, and only 17.4% said they visited weekly or 
more often. The frequency for Western students was even lower: Only 45.3% 
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Frequent Visit 89.7% 67.4% 45.3% 
On or more than weekly basis 49.4% 17.4% 10.6% 
Table 16 Frequency of student visits to own ethnic community 
As for the primary language students used in their own ethnic communities, 
79.5% of Korean students chose Korean, and only 17.9% chose Chinese. 
Among minority groups, the percentage of students who used their home-
country language was much lower, 47.7% for other Asian students and 47.0% 
for Western students. Moreover, 43.2% of other Asian students chose Chinese 
as the primary language used in ethnic communities. 32
I used a one-way ANOVA to explore the reasons international students 
participate in their own ethnic communities. Post hoc comparisons using the 
Tukey HSD test measured differences among students of different 
nationalities in terms of the importance they attributed to each reason. Korean 
students ranked simulating the home-country experience and escaping from an 
unfamiliar reality as significantly more important than minority group students 
did, especially Western students (see Table 17). Such reasons included (a) 
purchasing home country-style goods and services, (b) watching home-
country TV programs, (c) religious relief, (d) searching for belonging in 
enclaves, (e) lacking people to talk to outside enclaves, (f) inability to get 
involve in local activities and entertainment, and (g) feeling lonely after 
leaving the home country. 
 
                                                            
31The chi-square test of association between nationality and frequency of visiting ethnic communities 
was statistically significant (p < .001). 
32The chi-square test of association between nationality and main language used in ethnic communities 
was statistically significant (p < .001). 





Reasons to involve in own ethnic communities Group M SD p33 
Mock experience at home 
Purchasing goods and services of home country style Korea 2.95 .86  
Other Asian 2.51 .87 .044* 
Western 2.60 1.08 .073 
Watch home country TV programs Korea 2.48 1.01  
 Other Asian 2.12 .98 .151 
Western 1.79 .99 .000* 
Religious relief Korea 2.29 1.03  
Other Asian 1.80 .87 .030* 
Western 1.77 1.00 .006* 
Searching for belonging in enclaves Korea 2.58 .78  
Other Asian 2.34 .83 .321 
Western 2.11 .99 .005* 
Escape from the unfamiliar reality 
No one to talk to in other places Korea 2.13 .88  
Other Asian 1.88 .81 .259 
Western 1.58 .74 .000* 
Cannot get involved into local activities and 
entertainments 
Korea 2.24 .79  
Other Asian 1.90 .74 .075 
Western 1.85 .87 .014* 
Feel lonely after leaving home country Korea 2.38 .99  
Other Asian 2.05 .87 .169 
Western 1.87 .94 .005* 
Table 17 Post hoc comparison of reasons for participating in ethnic enclaves 
 
Figure 13 Comparison of mean scores for importance of each reason 
                                                            
33 P value here refers to the significance of differences between Korean students and each group. 
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The results showed clear differences between majority and minority groups in 
their association with ethnic communities. Korean students visited their own 
ethnic communities more frequently than other international students and used 
their home-country language at a higher rate in their home-country 
community. Moreover, their reasons for being involved in these communities, 
such as simulating the home-country lifestyle and escaping reality, were more 
passive than minority groups’. Too much association with students’ ethnic 
community could compromise their association with local Chinese 
communities and international students.  
Therefore, the role of ethnic communities in international student adjustment 
is paradoxical. On one hand, they provide a place for transitioning 
international students to relax during difficult periods. On the other hand, they 
may be a place for international students to escape reality and simulate life at 
home. Thus, students’ involvement in their own ethnic communities and local 
Chinese communities should be balanced.  
4.2.4 Adjustment 
The salient difference between majority and minority groups is that Korean 
students are limited to their co-national networks and immerse themselves into 
local Chinese communities to a lesser extent than other Asian and Western 
students. According to the “fit in” theory of adjustment and the effects of co-
national networks on adjustment, this difference may correlate to differences 
in terms of adjustment levels.  
4.2.4.1 Korean students’ difficulties with life in Shanghai 
In order to understand the comparative difficulties students encounter in their 
daily lives, I conducted a one-way ANOVA and a post hoc comparison using 
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the Tukey HSD test to examine the differences in specific aspects of majority 
and minority groups (see Table 18).  
 
Difficulties in life in Shanghai Group M SD p34 
Unfamiliarity with local living environment 
1 Using the transport system Korea 2.54 1.11  
Other Asian 2.04 1.06 .041* 
Western 2.24 1.16 .212 
2 Adapting to local accommodation Korea 2.82 1.11  
Other Asian 2.28 .83 .010* 
Western 2.27 .99 .002* 
3 Finding your way around Korea 2.89 .92  
Other Asian 2.43 .90 .025* 
Western 2.39 1.01 .004* 
4 Worship in your usual way Korea 2.68 1.19  
Other Asian 2.32 1.13 .214 
Western 2.20 1.19 .031* 
Interpersonal relations 
5 Making friends Korea 2.85 1.24  
Other Asian 2.23 1.09 .017* 
Western 2.13 1.23 .001* 
6 Going to social events/ gathering/ functions Korea 2.86 1.10  
Other Asian 2.23 1.05 .005* 
Western 1.88 1.04 .000* 
7 Communicating with people of a different ethnic 
group 
Korea 2.89 1.10  
Other Asian 2.40 .99 .040* 
Western 1.99 1.08 .000* 
8 Relating to members of the opposite sex Korea 2.71 1.13  
Other Asian 2.21 .88 .037* 
Western 2.01 1.15 .000* 
9 Dealing with people who staring at you Korea 2.80 1.02  
Other Asian 2.28 1.04 .038* 
Western 2.43 1.32 .760 
Cross-cultural thinking 
10 Understanding the local value system Korea 2.96 1.04  
Other Asian 2.55 .83 .091 
Western 2.52 1.18 .027* 
11 Seeing things from the locals’ point of view Korea 2.97 .99  
Other Asian 2.89 .98 .907 
Western 2.57 1.14 .048* 
12 Understanding cultural differences Korea 2.90 1.19  
Other Asian 2.28 .90 .005* 
Western 2.12 1.04 .000* 
13 Being able to see two sides of an intercultural 
issue 
Korea 3.06 1.00  
Other Asian 2.34 1.01 .001* 
Western 2.24 1.11 .000* 
Table 18 Post hoc comparison of social difficulties 
                                                            
34 P value here refers to the significance of differences between Korean students and each group. 




Figure 14 Comparison of special difficulties among three groups 
The results showed that Korean students encountered difficulties in three main 
aspects. Firstly, Korean students had problems with unfamiliarity with the 
local living environment, such as difficulties using the local transportation 
system, adapting to local accommodations, and finding their way around. 
Spending more time and effort in their own ethnic community and not opening 
themselves to the local Chinese environment may exacerbate these problems.  
Secondly, interpersonal relations, such as more difficulties making friends, 
going to social events, relating to members of the opposite sex, dealing with 
stares from other people, and communicating with people from a different 
ethnic group, posed challenges for Korean students. Korean students’ 
immersion in their co-national network, which protects them from dealing 
with people from other countries and local Chinese, may contribute to such 
difficulties. According to the study results, Korean students did not know how 
to expand their friend network and interact with people who were not co-
nationals. 
Thirdly, Korean students found it harder to have a cross-cultural mindset than 
other students, especially in terms of understanding the local value system, 
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seeing things from locals’ point of view, understanding cultural differences, 
and seeing multiple sides of an intercultural issue. Korean students protected 
by a strong co-national network only understand the Korean world after in 
cross-cultural context physically. When encountering cross-cultural issues, 
many Korean students do not have the social knowledge to handle them. 
4.2.4.2 Comparison of adjustment levels between majority and minority 
groups 
I used a one-way ANOVA to test for psychological and social adjustment 
differences between majority and minority groups. According to the results, 
the groups’ psychological and social adjustment levels differed significantly 
(see Table 19).  
  Sum of Squares df Mean Square F Sig. 
Psychology 
Adjustment 
Between Groups 3569.003 2 1784.501 20.999 .000* 
Within Groups 16910.784 199 84.979   
Total 20479.787 201    
Social 
Adjustment 
Between Groups 6040.307 2 3020.153 11.637 .000* 
Within Groups 51385.843 198 259.524   
Total 57426.149 200    
Table 19 ANOVA test for psychological and social adjustment: Majority versus minority 
Post hoc comparisons using the Tukey HSD test indicated that, in terms of 
psychological adjustment, the mean score for Korean students was 
significantly higher than that of Western students, but not significantly higher 
than that of other Asian students. As for social adjustment, the mean score for 
Korean students was significantly higher than those of Western students and 
other Asian students.  
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Adjustment Group M SD p35 
Psychology Adjustment Korea 33.76 8.21  
Other Asian 30.55 1.19 .145 
Western 24.26 1.23 .000* 
Social Adjustment Korea 78.27 15.50  
 Other Asian 67.83 11.99 .002* 
Western 66.61 18.75 .000* 
Table 20 Post hoc comparison of students’ psychological and social adjustment 
The results suggested that Korean students reported significantly more 
frequent depression than Western students and encountered significantly more 
difficulties in their life in Shanghai than other Asian and Western students. In 
other words, Korean students had a lower level of psychological adjustment 
than Western students and a lower level of social adjustment than both Asian 
and Western students.  
The increased frequency of depression and difficulties for Korean students in 
Shanghai may be understood from three aspects. Firstly, due to the high 
density of Korean students in Shanghai, the Korean co-national network often 
excludes other intergroup contacts. The more co-nationals in a local context, 
the greater the possibility is that their group will be ethnically denser. There 
are over 500,000 Koreans residing in China, and the greatest percentage of 
international students in China (33%) is from Korea. Therefore, Korean 
students can more easily access co-nationals than other international students 
can (the percentage of international students from any other given country is 
less than 10%).  
Several studies have stated that ethnic group size and presence of co-nationals 
are important factors in cross-cultural adjustment (Sanders, 2002; Ying & 
Han, 2008). However, the effects of ethnic size on cross-cultural adjustment 
                                                            
35 P value here refers to the significance of differences between Korean students and each group. 
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are mixed, according to the literature. On one hand, immigrants, and 
especially international students, in ethnically dense neighborhoods may 
receive more support than internationals without such a community and may 
feel a sense of security and familiarity. Also, such internationals have access 
to others with experience in the host country (Banchevska, 1981; Becker, 
1971; Kang, 1972; Kim, 1977a, 1977b; Koranyi, 1981; Kuo & Tsai, 1986; 
Murphy, 1973).  
On the other hand, a dense ethnic network may underscore the differences 
between the home and host countries and engender separateness, which could 
result in depression and difficulties fitting into the new social-cultural context. 
Sander suggested that immigrants residing in an ethnically dense context 
retain their home culture longer and adjust to American host culture more 
slowly than those living in communities where ethnic density is lower. 
Moreover, Ying’s studies of Taiwanese students in America showed that 
affiliation with Taiwanese students at a campus with high ethnic density did 
not have a positive relation with adjustment (Ying & Liese, 1991; Ying & 
Han, 2008).  
Therefore, friendship with co-nationals may offer emotional support and 
comfort but does not enhance adjustment. Berry suggested that a multicultural 
context that is receptive to new comers best facilitates cross-cultural 
adjustment (Berry, 1997). In another study, Al-Sharideh and Goe pointed out 
that there is a threshold in the relationship between the size of international 
students’ co-national network and adjustment. If the size of the co-national 
group is moderate or smaller, friendship with co-national students will 
promote adjustment (Al-Sharideh & Goe, 1998). 
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Secondly, under Korean collectivistic culture, Korean students are highly 
dependent on these co-national networks, which are enclosed. When talking 
about the cultural differences between Korea and China, Jun said of Koreans, 
We have the habit of staying together, especially when back in Korea. We 
usually have many gatherings, parties, and other group activities. … I think it 
is because our country is a small country; we believe that if we do not 
cooperate together, we cannot protect ourselves and survive.  
Min explained the Korean network as follows:  
Actually, although I feel more comfort when staying in a Korean network, I 
am also concerned about it. The network is quite enclosed, exclusive, and even 
quite alerted about other persons approaching it. Moreover, it is quite passive 
to accept other-culture and other-country friends, to some extent out of the 
pride of our own culture. It is like, once I join it, I have to keep in touch with 
the network very frequently. It is very difficult for me to expand my network 
to other countries, let alone leave it. People will gossip about you.  
Korean society is usually characterized by homogeneous ethnic identity and 
highly collectivistic culture. Due to its geography as a peninsula and its ethnic 
homogeneity, Korea has developed into a self-sustained, closed society. 
Chung and Gale (2006) concluded, “collectivistic culture emphasizes 
maintaining connectedness among individuals by fulfilling obligations and 
fitting into various interpersonal relationships.”  
Compared to individualistic culture, collectivistic culture places a greater 
emphasis on the relationships among individuals and between individuals and 
groups. For Korean students, the adjustment process is influenced by the 
ability to stay independent, self-support, and independently overcome 
loneliness and depression. Conversely, Western students are more open to 
friends from different backgrounds, both local Chinese and third-country 
friends. Korean students may rely too much on their co-national network and 
only adjust to their ethnic community inside China, not to the local social-
cultural context.  
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Furthermore, collectivistic culture is dominant among several Asian countries 
influenced by Confucian thought, such as Japan and China. Still, several 
studies have indicated that there are different manifestations of collectivistic 
culture in different cultures and ethnicities (Gudykunst, 2002; Miyahara, 
1998). Circle culture is a significant characteristic of collectivistic culture in 
Korea and among Koreans in a cross-cultural context; they often immediately 
build their ethnic community when they arrive in a foreign country. In his 
book The Heart of Koreans, Lee (2007) stated that wherever the place, in bars 
or parks, Koreans gather in their own circles.  
Hence, the difference between ethnic density in Korea and China makes 
implementation of circle culture difficult. Compared with other minority 
groups, co-national circles of Korean students are very strong; however, 
compared with circles in Korea, they are much looser and less connected. 
Therefore, Korean students in China are not used to these kinds of circles. In 
addition, inaccurate estimation of the difference between the two cultures and 
overemphasizing their similarities may cause Korean students to insufficiently 
prepare for the time in China.  
Thirdly, Korean students focus on adjusting to the Korean community in 
China but not to the local Chinese community. Therefore, when they emerge 
from the Korean community, they encounter a culture shock and do not know 
how to handle it. Koreans in Shanghai have several concentrated enclaves, 
located in Gubei, Minhang, and Hongkou near Korean commercial areas or 
universities. In his book, Kim (2005) described these Korean enclaves in 
China as follows: 
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In these concentrated areas, over half of the residents are Koreans. And all the 
people who are servicing Koreans, such as baby-sitters, shopkeepers, are the 
Chinese who can speak both Chinese and Korean. In the community, there are 
Korean supermarkets, restaurants, salons, KTV, and all the supporting 
facilities of daily life in Korea. There are even various published newspaper 
and magazines especially for Koreans in it. It is just like move part of Korea 
intact to China and operating like an independent society. 
To some extent, Koreans in these enclaves retain their life in Korea and are 
segregated from local Chinese society.  
Other minority groups, especially the Western groups, as discussed in Chapter 
3, are more scattered than concentrated, even though there are many Western-
style places all over the city. These areas have open and blurred boundaries 
with surrounding neighborhoods. For instance, Xin Tiandi (新天地), a famous 
place in the Shanghai central business district, has many bars and Western-
style restaurants that are always full of foreigners from different cultural 
backgrounds, as well as Chinese. Although they are different in terms of 
appearance and cultural issues, these types of enclaves have more interaction 
with the local environment.  
4.3 Implication 
In this chapter, I compared the majority and minority groups of international 
students according to their involvement in three important communities and 
the effects of cross-cultural context on adjustment. The strong co-national 
networks in Korean communities, as the majority group of international 
students in China, and the more diverse and open networks of the minority 
groups of students reflect lower levels of adjustment for the majority group.  
The findings provoke discussion of the effects of co-national social support on 
international students abroad. Apart from the protection, information, and 
sense of security co-national communities offer, large co-national networks 
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abroad may have negative effects on the adjustment process. Secondly, 
comparison of the effects of Korean culture on Korean students’ adjustment in 
China and the effects of collectivistic and individualistic cultures in other 
countries on adjustment of minority group students suggests that the cultural 
personality of a specific country must be taken into consideration when 
understanding the behavior and thoughts of international students.  
Thirdly, in terms of the effects of culture and the differences between Eastern 
and Western countries, much research has discussed and verified collectivism 
and individualism. However, comparison of Korean students and other Asian 
students, both of which are influenced by Confucius and collectivism, reveals 
that more attention should be paid to Confucian circle differences. For 
instance, Korean students used to Korean circle culture often stay with co-
nationals when they are in China, which is also a country of collectivistic 
culture. Thus, Koreans suffer from lower ethnic density and cannot satisfy 
their need to connect with co-nationals, despite belonging to the majority 
group of international students. This point is especially important for studying 
student migration in Asia and helps to explain the different adjustment levels 
found in the student population.  
Lastly, the results given in this chapter emphasize the importance of the 
effects of the city on adjustment. Because international students do not limit 
their activities to campus, they also experience the city and, often, their home-
country ethnic community. The data showed that different degrees of 
immersion in these communities engender different effects on adjustment.  
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Chapter 5 Language Students and Overseas Chinese Students 
This chapter mainly discusses two special groups in China: language students 
and overseas Chinese students. Language students, attracted by the Chinese 
language, account for the largest proportion of international students in terms 
of area of academic study. Moreover, their program of study is administrated 
differently than that of degree-seeking students. I will compare these two 
groups and reveal implications for future improvements. Overseas Chinese 
students share the same ethnic background with people in the host 
environment to some extent. Negotiation between ethnicity and citizenship 
affects the lives and adjustment of those returning to China.  
5.1 Language Students 
“Mandarin fever,” or enthusiasm for learning Chinese, is one of the most 
important impetuses for the revolution of international higher education in 
China. Mandarin is the most popular language in the world in terms of the 
number of people who speak it as their primary language (Lin, 2009). With the 
emergence of China as a world power, Mandarin is becoming more valuable 
to people all over the world as an efficient tool for learning about China and 
benefiting from the rapid economic development of China (Wang, 2005).  
According to UNESCO, in 2008, nearly 65% of the 195,503 international 
students in China were non-degree-seeking students. The majority of these 
students were language students. As of 2005, over one million students from 
more than 120 countries have taken Hanyu Shuiping Kaoshi (HSK), the 
equivalent of TOEFL 36
                                                            
36 Test of English as a Foreign Language 
 in China. With over 250 Confucius Institutes 
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worldwide, Mandarin is well promoted to students who want to learn it as a 
second language.  
5.1.1 The importance of language programs 
The development of language programs is indispensable to international 
students and international higher education in China. For many international 
students, opportunities to learn Chinese as a second language in a real 
linguistic social context are attractive. Beyond learning the language, they also 
gain experience living in China and better understand the educational system 
and local society. Therefore, being a language student facilitates the gradual 
process for students to decide if further study or career development in China 
is right for them. 
Mandarin fever attracts many international students to China, and language 
programs can accommodate a wider range of potential students than degree 
programs, which have higher admissions requirements. Language programs 
not only create revenue to support the development of international higher 
education, but they also form the talent pool for degree programs. Universities 
can use students’ performance during language study and reviews from 
language teachers to judge the fitness of degree-seeking students. Therefore, 
language programs can facilitate the rapid quantitative and qualitative 
development of international higher education.  
5.1.2 Second-language acquisition while studying abroad  
5.1.2.1 Learning context  
Learning context is one of the most important variables of second-language 
acquisition (SLA; Freed, 1995). Language learning context is mainly divided 
into home-country language classroom and study abroad. In the study abroad 
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context, learning may take place in an untutored environment or a formal 
classroom combined with “some degree of immersion in the target culture” 
(Freed, 1995). In other words, study abroad involves participation in the native 
speech community, such as interaction with native speakers, joining traditional 
ceremonies, understanding the cultural background of language signals, and so 
on.  
Cultural immersion is an effective way of learning language through 
unstructured interaction and participation in a real and vivid local context. 
Moreover, a combined context may create the best SLA environment. It is in 
accordance with the increasing number of students go abroad for SLA either 
as the direct motivation or combined together with other professional studies. 
Language learners are also culture learners in terms of immersion and 
developing their point of view. Therefore, the emphasis of SLA is not just the 
linguistic benefits but also students’ adjustment to the host culture. This 
chapter mainly focuses on SLA in a combined context and discusses the 
effects of immersion on language learning and adjustment in the host country.  
Learners’ behaviors in social-cultural environments are important to 
measuring the effects of immersion,. In other words, researchers must study 
learning strategies of international students (Miller & Ginsberg, 1995). With 
regard to the focus of this chapter, only activities in out-of-class environments 
are considered.  
5.1.2.2 Interethnic contact 
Among the types of behaviors in a social-cultural context, friendship in the 
host country is one of the most important and popular variables to study. In 
terms of friend types, research most often discusses contact between language 
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students and native speakers and the effects on language proficiency. Studies 
have shown that contact with native speakers is important to not only 
linguistic, but also social-cultural knowledge (Christina, 2006). However, 
Laura and Ralph argued, “There is an interesting paradox in the student’s 
treatment of native speakers as participants in their language learning 
experiments.”  
On one hand, native speakers are the most direct and sophisticated language 
partners for language students to improve their language learning. But, in fact, 
building connections with native speakers is more difficult and time 
consuming than with home-country and third-country friends, although they 
have the same goal, to learn a second language. “These students choose to 
spend time with people they already know and avoid making new 
acquaintances” (Miller & Ginsberg, 1995), which is especially true of students 
who are in language programs and these programs are usually much shorter 
than degree programs. During a period of 3–6 months, or even less, it is 
difficult to make new acquaintances who are native speakers.  
On the other hand, native speakers may expect something valuable in return 
when practicing with language students. Most of the time, they intend to learn 
a second language also. For language students, they may perceive that it will 
have a compromise in their own practice and the hollowness of the 
conversation.  
Language students learning abroad are equally interested in discussing with 
home-country and third-country friends because these groups are easier to 
access and connect with for language students.  They share many pre-arrival 
similarities and a common identity with home-country students. Friendship 
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with third-country students grows out of similar motivation to learn and being 
organized by the same program. 
5.1.2.3 Adjustment pattern 
Adjustment is an important topic in migration studies. In a study abroad 
context, SLA not only is a linguistic and educational topic that has been 
studied extensively, but also includes migration and cross-cultural issues 
covered by migration studies. Therefore, adjustment of language students in a 
host social-cultural context is also important to study. This chapter focuses on 
the comparison of psychological and social adjustment of language students 
and degree-seeking students. There are two general factors to consider: the 
differences between the nature of these two programs and their impact on 
students and student differences in terms of study motivation and learning 
strategies.   
5.1.3 Fudan University’s language program  
At Fudan University, nearly 20% (610)37
                                                            
37All data are from the International Students Office of Fudan University and are until September 2009. 
 of the total international students are 
language students. They come from 105 countries: Nearly 46% are from Asia, 
and 49% are from the United States and European countries. This is quite 
different from the distribution of degree-seeking students, in which Asian 
students (85%) are overwhelmingly represented over other students. All 
international students are enrolled under the International Cultural Exchange 
School (ICES), a specialized school and one of the four earliest bases for 
teaching Chinese as a foreign language in China.  
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There are several different language programs tailored to meet the varied 
needs of international students, including a short-term program (less than 3 
months), a long-term program (2 years), and an advanced language program. 
Apart from teaching language, the program also offers several courses about 
the economy, politics, history, and culture in China, which are welcomed by 
international students. During an interview, an official from ICES stated, 
The school will organize some regular extra-curriculum activities for language 
students especially, such as teaching travel, Chinese speech competition, photo 
contest, and other sports competition. All of these activities are designed for 
the language students to have the opportunities to experience Chinese society 
and practice what they have learned from the classroom in real life. For 
instance, teaching traveling, we noticed that most of international students are 
so interested in traveling around China that we tried to make a combination 
between traveling and learning for them. During the organized trip with all the 
fellow language students, teachers as guide will teach them Chinese related to 
the trip. Moreover, they can also practice concurrently and make new friends 
with other language students.  
Most language students have classes in a location separated from other 
international degree-seeking students, as well as local Chinese students. ICES 
is at the top floor of the second teaching building at Fudan University, and 
there is an iron door separating this floor from the others. Administrators for 
this floor control the entry of other international students and local Chinese 
students. According to Xizi, a tutor of language students,  
The university separates the teaching areas of language students and other 
students out of the concerns of convenient administration, such as the 
curriculum is different and even the time schedule for each module is not the 
same. And the size of classrooms for language classes is small, but others are 
big; so do the other teaching facilities. Moreover, I do not think it is necessary 
for the classroom to be mixed together. As for language students, the class is 
small and fixed with the same classmates. There is not much time for them to 
interact with students in other classrooms.  
Each language student is enrolled into a fixed class that includes 15–30 
students. Language students complete most of the program in this fixed class 
with the same classmates, except for a few self-selected modules. Like local 
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Chinese students, degree-seeking international students are administrated by 
their academic area department, and they are eligible to choose any module in 
the syllabus. However, in terms of housing, degree-seeking international 
students are administrated like other international students. They can choose to 
either live in the university’s international student dormitory or in off-campus 
housing. Therefore, in the housing communities, they have opportunities to 
meet with other international students. 
5.1.4 Data analysis 
I treated language students as a single group in order to compare them with 
degree-seeking students using Fudan University’s dataset. I analyzed 
participants’ friend types and activity preferences by friend to measure their 
interethnic contacts outside the classroom. Then I compared their adjustment 
levels and concrete index.  
5.1.4.1 Interethnic contacts 
I conducted independent-samples t-tests to compare language and degree-
seeking students’ preferences for different types of friends and activities in 
daily life.  
Chinese friends 
In terms of activities with Chinese friends, there was no significant difference 
between language students and degree-seeking students for all 14 activities 
(t(210) = -0.45, p = .66). Contact with Chinese friends can be a positive 
learning strategy, especially for language students, whose main objective in a 
foreign country is to learn the second language. Although it may be assumed, 
therefore, that language students are more motivated to participate in activities 
with Chinese friends in order to better learn their language, the results 
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corresponded to Laura and Ralph’s argument that friendship with host-country 
peers is both rewarding and taxing.  
Two language students, Lan and Mei, reported this paradox during their 
language study in China. Mei, a Thai language student, who had been in China 
for one year and was fourth-generation Chinese, said,  
I am so eager to make friends and interact with local Chinese students because 
I do know that it is the best way to learn Chinese and know China. And I tried 
a lot. I participated in nearly every party organized by the student union, and 
we did talk very happily at that time. However, after that, there was no further 
connection any more. They did not contact me. Even though sometimes I tried 
to take the initiative to contact them, the relationship still cannot last for long.  
Lan, a Korean language student, mentioned, 
I so admired some of my friends in another university, at which the one-for-
one long-term language partner program between language students and local 
Chinese students is designed by the university into the curriculum. Actually, 
my program is only one year, and I do not have that much time to know a new 
friend with whom our daily life does not grant many opportunities to 
crossover. Even during those limited interactions with Chinese friends, they 
seem to be more interested in learning more Korean rather than talking to me 
in Chinese. In the end, it is a talk in Korean.  
In Fudan University’s case, the language program is designed to be separate 
from degree programs. In the study area, language students do not have the 
opportunity to meet with Chinese students. In the housing area, on-campus 
housing is separated between international and local Chinese student housing. 
Language students have to have the initiative to find Chinese friends. Despite 
being motivated, their poor language proficiency may impede the process.  
In addition, language programs are often short, lasting for 3–6 months. 
Building a friendship takes time, and students may be not as motivated to 
invest much during their short stay. These students expect help from the 
university to build a long-term, stable relationship with Chinese students and 
incorporate this help as part of the curriculum. On the other hand, many 
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Chinese students are willing to practice English or another second language 
with international students. The different focuses of needs of the two partners 
may be considered by language students that the purpose of language learning 
cannot be efficiently achieved.  
Third-country friends 
After conducting an independent-samples t-test, I found a significant 
difference in the number of activities performed with third-country friends 
between language students (M = 4.61, SD = 4.46) and degree-seeking students 
(M = 3.33, 3.35; t(210) = -2.31, p = 0.02). The results suggested that language 
students do more activities with their third-country friends than degree-
seeking students do.  
Significant differences between the two groups are evident not only in the 
learning process, such as seeking help for academic problems, but also in other 
aspects of daily life in terms of seeking help for personal problems and going 
shopping. Language students showed a higher rate of association with third-
country friends for these three activities than degree-seeking students. 
Therefore, language students’ relationships with their third-country friends are 
not limited to learning, but expand to recreation and deeper reliance.  
Activities with third country friends Group % p 
seeking help for academic problem Language students 21.5 <.05* Degree students 7.8 
Using the transport system Language students 23.1 
<.05* 
Degree students 11.8 
Going to social events/ gathering/ functions Language students 40.0 <.05* Degree students 21.6 
Table 21 Language students’ activities with third-country friends 
Two of the participants expressed a preference for third-country friends during 
their time in China. Mei said, 
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I think I will not forget the one year I spent with our classmates forever, even 
though we are from quite different backgrounds: Thai, Korea, U.S., Spain and 
so on. We all have the same goal to come here: learning Chinese. We have 
class together, and after class, we also play together. We have a regular food 
party in which everyone should cook and bring a traditional cuisine of their 
own country, and then share with everybody else. Usually, the party will last 
for several hours. It is really amazing!  
Lan, a Korean student, stated, 
There are too many Korean students here. Even though I will stay with them, I 
gradually find that we are different. Because I am a language student, learning 
Chinese is my goal. When I stay with them, I do not have any opportunities to 
speak Chinese. But when I am with third-country friends, we are forced, as 
well as motivated, to communicate in Chinese, which is our only common 
language. We have the same goal, and it is amazing that we can study and play 
together.  
Lan had come to the end of her language study in China and was preparing to 
return to Korea. She mentioned how she had changed in terms of friend 
choice:  
As I will go back to Korea soon, this semester, I spent more time with Korean 
friends and joined the Korean society. I think it will be helpful when I go back 
to Korea.  
Her choices of friends were largely based on a strategic decision due to her 
motives. When her motivation to study Chinese was important, she expressed 
a preference for third-country friends. However, when she decided to go back 
Korea, due to the prevalence of collectivistic culture in Korean society, she 
chose to rebuild her Korean network in order to better readjust.  
According to both the survey and interview data, there are several reasons for 
the more frequent rate of association with third-country friends among 
language students. Firstly, compared with degree-seeking students, language 
students have a wider variety of countries of origin. For instance, Korean 
students account for over half (59%) of the total international degree-seeking 
students. But among language students, there is no one dominant ethnic group.  
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Thus, language students do not have as many opportunities to meet with 
home-country friends. Moreover, the ICES distributes language students into 
small, diverse classes, which lowers their chances of meeting home-country 
friends. Also, the classes are stable, and tutors and classmates do not change in 
any module for at least one semester. Thus, the chances of building long-term 
relationships with third-country classmates are much higher. 
In regards to language students’ motivation to improve their Chinese, third-
country friends serve as a substitute for Chinese friends, who are more 
difficult to access. Third-country students have the same goal, to learn 
Chinese, and usually, Chinese is their only language in common. Therefore, 
during study and play, the goal of practicing Chinese is the focus. All of these 
reasons make third-country friends language students’ first choice.  
Home-country friends 
The results of the independent-samples t-test showed that, in terms of 
association with home-country friends, the difference between language (M = 
5.12, SD = 4.44) and degree-seeking students (M = 7.24, SD = 4.43) was 
significant (t(210), p = .002). The data suggested that language students 
associated less with home-country friends than degree-seeking students did. 
Home-country friends are usually important among migrant groups, but the 
results of this study for language students were to the contrary.  
When talking about relationships with home-country friends, Mei said, 
Actually, it is I who purposely does not spend that much time with them. It is 
natural for us to speak Thai rather than Chinese, and most of the topics are all 
about Thailand. But, what I am more interested in is the information about 
China and the opportunities to practice Chinese, as the program is short and I 
only have limited time. Sometimes, I even feel that we are different. I am the 
language student and they are degree students. We do not have the same goal 
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in terms of study and do not crossover that much in life even though we are all 
Thai.  
Because of the nature of the program itself and language students’ motivation, 
the results are reasonable. Firstly, language students are allocated into fixed 
classes with third-country students. Secondly, language programs are always 
short. Thirdly, language students are motivated to learn a second language, so 
home-country friends are not the best choice. Many students find it strange to 
speak in Chinese with home-country friends.  
Thus, language students spend more time with third-country friends, who 
usually are their classmates, to get the most of their informational and 
emotional support. Degree-seeking students do not have such a fixed 
organization to affiliate with, and the density of home-country students may be 
high, especially for Korean students. During the long period they will spend in 
China, they will face many problems and need stable and strong relationships 
to support themselves. To some extent, language students choose a more 
realistic and efficient type of social support, third-country friends.   
5.1.4.2 Adjustment pattern 
Students’ levels of psychological and social adjustment were tested using an 
independent-samples t-test. The results showed there were no significant 
psychological adjustment differences between language students and degree-
seeking students (t(210) = 1.75, p = .08). However, in terms of social 
adjustment, 38
                                                            
38The higher the scores, the greater the difficulty and the lower the adjustment level. 
 the difference between language students (M = 66.72, SD = 
19.09) and degree-seeking students (M = 72.69, SD = 16.05) was significant 
(t(209) = 2.34, p = .02).  The results suggested that the two groups of student 
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did not have significantly different psychological adjustment levels, but 
language students adjusted significantly better than degree-seeking students in 
terms of socio-cultural aspects of life in China.  
When analyzed using a detailed social adjustment index, language students did 
better in interpersonal interaction and cross-cultural thinking. Significant 
differences appeared for the following items: making friends, going to social 
events/gatherings/functions, dealing with people in authority, communicating 
with people of a different ethnic group, understanding locals’ world view, 
taking a local perspective on the culture, understanding the local value system, 
understanding cultural differences, and being able to see two sides of an 
intercultural issue. Language students reported lower degree of difficulty in all 
of the above issues.  
Social difficulties in life Group M SD p 
Making friends Language students 2.16 1.144 .029* Degree students 2.56 1.256 
Going to social 
events/gatherings/functions 
Language students 2.06 1.037 .029* 
Degree students 2.43 1.141 
Dealing with people in authority Language students 2.34 1.275 .041* Degree students 2.70 1.107 
Communicating with people of a different 
ethnic group 
Language students 2.05 1.161 .001* Degree students 2.60 1.096 
Understanding locals’ world view Language students 2.45 1.083 .046* Degree students 2.76 1.002 
Taking a local perspective on the culture Language students 2.28 1.015 .016* Degree students 2.64 .965 
Understanding local value system Language students 2.39 .986 .021* Degree students 2.76 1.070 
Understanding cultural differences Language students 2.08 1.044 .004* Degree students 2.56 1.111 
Being able to see two sides of an 
intercultural issue 
Language students 2.22 1.046 .011* Degree students 2.64 1.122 
Table 22 Post hoc comparisons of social difficulties: Language students versus degree-seeking 
students 
On one hand, communication is one of the most important learning strategies 
for language students. They invest more into the interpersonal and social 
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aspects of daily life than degree-seeking students, who are more academically 
oriented. One the other hand, the content of the language program at Fudan 
University and the culture learner argument of language students in study 
abroad setting also influence the results. Several classes about the economy, 
politics, society, and culture of China are included with linguistic learning as 
part of the language program.  
Moreover, as language learners abroad, students are motivated to immerse 
themselves in the target culture. Through practice in the local environment and 
interaction with local people, they better understand the culture and language 
usage. Also, language students prefer to do activities with third-country 
friends, whereas degree-seeking students prefer home-country friends. Thus, 
the intercultural and cross-cultural thinking of language students is reasonably 
better. Finally, it is also possible that because of the short-term nature of the 
language program, these students are less likely to encounter difficulties than 
degree-seeking students who spend a longer time in the study abroad setting.    
5.1.5 Implications 
Language programs are unique from degree programs in terms of 
administration and strategic meaning for international higher education in 
China. As for the administration, apart from teaching language, these 
programs must focus on knowledge of and practice in the host socio-cultural 
context. In Fudan University’s case, the language program is quite mature, but 
more opportunities could be offered to help language students interact with 
native speakers, especially local Chinese students. A mentorship and 
partnership program could be incorporated to ensure the interaction.  
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Also, the importance of third-country friends has not been paid enough 
attention to in migration studies. Due to their shared background as migrants 
and similar motives for study, third-country friends may understand each other 
better than Chinese students might. Moreover, third-country friends can serve 
as a bridge to the wider world rather than limiting students’ social network to 
co-nationals and improve international students’ cross-cultural thinking.  
For international higher education in China, language programs have a special 
strategic meaning. They promote the educational system and modern society 
of China to the world through the tool of language. Language is a sustainable, 
spreading tool: After mastering the Chinese language, students can 
independently explore China at a deeper and wider level. Also, language 
programs may be commercialized, using a standardized HSK test and 
selection process. This poses new markets to support the development of a 
comprehensive international higher education system.  
5.2 Overseas Chinese students 
Because of traveling between cultures, one’s ethnic identity needs to 
be constantly defined and redefined, and to be “negotiated between 
the self and the external world— Hegde (1998b, pp318) 
5.2.1 The importance of overseas Chinese students 
There are over 50 million overseas Chinese all over the world. Even though 
most of them are an ethnic minority in their daily lives, there are several ways 
for them to maintain their ethnic identity, such as speaking Chinese language 
and dialects, celebrating traditional Chinese festivals, keeping Chinese 
customs, and so on. However, new generations of overseas Chinese often 
compromise maintenance of ethnic identity with the culture of their living 
environment. In order to avoid the deterioration of their Chinese identity and 
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to experience an authentic Chinese environment, many overseas Chinese have 
returned to mainland China, Taiwan, and Hong Kong, either for a short- or 
long-term experience.  
Especially after the implementation of opening policy, attracted by China’s 
outstanding performance in a new economic and political era, many overseas 
Chinese have returned. Student migration is one of the most effective and 
stable ways to facilitate this return. Therefore, as the number of international 
students at Chinese universities has increased, the number of overseas Chinese 
students has increased as well. It is important to pay special attention to 
overseas Chinese students in terms of their contribution to China’s 
development of its international higher education program. 
Cultural exchange is among the three principal reasons for China to develop 
its international higher education program. After a long history of separation 
from the world, it was necessary for China to rebuild its image and cultural 
connection to the rest of the world. Demand to live and work in China is 
especially high for overseas Chinese who share its ethnic roots and want to 
reintegrate into society. Therefore, overseas Chinese are the most important 
medium for China to carry its national culture forward (Ye & Zhuang, 2007).  
Maintenance of connections with overseas Chinese is strategically meaningful 
for China to expand its international influence and network, which is an 
important form of soft power (Wen, 2010). Overseas Chinese students’ 
experience in China not only helps them learn more about their roots and 
strengthen their ethnic identity, but also provides the resources for them to 
make word-of-mouth transfer of information about China’s new image when 
they return back home.  
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Ethnic connection is a strong factor in the decision-making process of 
international students. Although the proportion of overseas Chinese 
international students is not significantly large in mainland China, it continues 
to increase rapidly with the development of international higher education. It 
appears that overseas Chinese students will become an important group among 
international students in China in terms of number and meaning to 
international higher education. 
5.2.2 Group characteristics of overseas Chinese students 
Overseas Chinese students are unique from other ethnic groups and, in some 
ways, are different from each other. Unlike students of other ethnic groups, 
overseas Chinese students share a common ethnic identity with people in the 
host country. Generally, the concept of gen (roots) is important for overseas 
Chinese to define their communal origin from China, despite being from 
various host countries. Due to gen, they not only share the same physical 
appearance, such as skin and hair color with members of the host country, but 
they also share some cultural similarities and emotional bonds, such as the 
Chinese language, festivals, and moral standards. As a result, most overseas 
Chinese students have some pre-arrival knowledge of their destination. It is 
also possible that they have social resources, such as parents, friends, and 
relatives, who they can rely on during the adjustment process.  
However, the common concept of gen may have many different 
manifestations. In a 1991 essay, Wang Ling-chi concluded five different 
meanings attached to the concept of gen according to the orientation of 
overseas Chinese to China and various host countries (Wang, 1991; Chan, 
2005). They may be yeluo guigen (fallen leaves returned to the roots and the 
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soil), who have the strongest attachment to traditional Chinese society and 
have a sojourner mentality. Zancao chugen (to eliminate grass, one must pull 
out its roots) refers to overseas Chinese who have totally assimilated to the 
host country. Luodi shenggen refers to those who have accommodated to the 
host society. Xungen wenzu (searching for one’s roots and ancestors) alludes 
to those with ethnic pride and consciousness. Finally, shigen lizu (to lose 
contact with one’s roots and ancestors) refers to the uprooted, the alienated, 
and the wandering intellectuals away from their roots in historic China, in 
exile.  
From these different manifestations of gen in overseas Chinese, it is clear that 
there is negotiation between original ethnic identity and current citizenship 
during their life in the host country, which may affect their attachment to and 
knowledge about China to different degrees. Moreover, apart from differences 
in general orientation, which is responsible for intra-group variation to some 
extent, many researchers have also suggested that there are other specific 
factors to consider. One study conducted by Fong (1965) about overseas 
Chinese in the United States showed that the negotiation between Chinese 
ethnicity and citizenship is influenced by several variables: generation (first to 
fifth), parents’ citizenship status, living environment (near Chinatown or in a 
White neighborhood), and types of intimate friends (China-born, American-
born Chinese, or Caucasian).  
Between the first and fifth generation, the assimilation–orientation inventory 
increases, meaning that the later the generation is, the more they will be 
citizenship oriented and assimilated to American culture. This tendency also 
applies to parents’ citizenship status, from alien to native born; the distance of 
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living environment from Chinatown; and relationships with ethnic Chinese 
friends. Such variations were mentioned in a study in Thailand (Chan & Tong, 
1993), which showed that first- and second-generation Chinese might be more 
Chinese oriented, but by the third and fourth generations, the Chinese in 
Thailand are, for all practical considerations, Thai. In another study, Portes 
pointed out that the importance of intergenerational communication was the 
main source of Chinese culture influence (Portes, 1996).  
Therefore, the study of overseas Chinese students is meaningful in terms of 
reasons and trends in the development of international higher education in 
China. Overseas Chinese constitute a unique group with pre-arrival 
connections to the destination but also vary within the group due to 
negotiation between ethnic identity and citizenship.  
5.2.3 Data analysis 
In the current study at Fudan University, the data showed some characteristics 
of overseas Chinese and their adjustment process, which is highly influenced 
by negotiation between ethnic identity and citizenship. The sample showed 
that most of the overseas Chinese students (32.6%) came from other Asian 
countries, such as Malaysia, Singapore, Indonesia, and other Southeast Asian 
countries. They are more likely to be third-generation or later Chinese, and 
most countries in this area are more multiethnic. In addition, 27.9% of 
overseas Chinese came from the United States, and 23.3% came from Europe 
(see Table 23). 
 
 
International students’ communities in Shanghai LI HUI 2010 
115 
 
Nationality Frequency Valid Percent 
Korea 1 2.3 
Other Asian Countries 14 32.6 
USA 12 27.9 
Europe 10 23.3 
African Countries 1 2.3 
Others 5 11.6 
Total 43 100.0 
Table 23 Overseas Chinese students by nationality 
In terms of degrees, most overseas Chinese students at Fudan University 
(67.4%) were pursuing bachelor degrees, and one quarter (25.6%) were in a 
language program. 
Degree Frequency Valid Percent 
Language Students 11 25.6 
Other Non Degree Students 1 2.3 
Bachelor 29 67.4 
Master 2 4.7 
Total 43 100.0 
Table 24 Overseas Chinese students by degree 
Compared with other ethnic groups such as Koreans (the majority group), 
other Asians, and non-Asians, overseas Chinese students showed significant 
differences.  
5.2.3.1 Chinese language competence 
It might be expected that Chinese language competence of overseas Chinese 
students would be generally better than that of other ethnic groups due to their 
Chinese ethnicity and likelihood of having pre-arrival knowledge about the 
country and official language from their families and friends. A one-way 
ANOVA to test for Chinese language competence differences among the four 
ethnic groups revealed Chinese language competence differed significantly 
across these four ethnic groups (F(3, 212) = 17.31, p = .000). Post hoc 
comparisons using the Tukey HSD test indicated that the mean score for 
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overseas Chinese (M = 25.56, SD = 7.33) was significantly different than that 
of Koreans (M = 21.83, SD = 6.21, p = .031) and non-Asians (M=15.92, SD = 
7.93, p = .000). However, other Asian groups (M = 22.40, SD = 6.89) did not 
significantly differ from the overseas Chinese group.  
These results suggested that overseas Chinese students at Fudan University 
reported significantly higher levels of Chinese language competence than 
ethnically Korean students and non-Asian students but not other Asian 
students. In many Southeast Asian countries, Chinese education starts earlier 
and is more popular than in Korea and other non-Asian countries. Moreover, 
the history of Chinese migration is longer and the density of the Chinese 
population is higher in Southeast Asia. Therefore, students from Southeast 
Asian countries have more opportunities to learn Chinese in their home 
environment.  
5.2.3.2 Cultural similarity 
In terms of cultural similarity between Shanghai and the home country, 
overseas Chinese students did not report any significant difference from the 
other three types of ethnic groups. This may be because Shanghai is an 
internationalized city that shares world cultures with other places outside 
China.  
5.2.3.3 Choice of housemates 
Overseas Chinese students had the highest proportion of third-country 
housemates (41.9%), 39
                                                            
39The chi-square test of association between ethnicity groups and housemates types was statistically 
significant (p < .001) 
 more than the other three groups. According to my 
observation of my language partner, an American-born Chinese, her three 
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housemates were all overseas Chinese students from Malaysia. She also 
mentioned that  
It is difficult for us to identify ourselves either as totally foreigners or Chinese. 
If I choose to live with Americans, I do not think I can get along well with 
them because some of the values and habits are still quite different, even 
though we are compatriots. However, it is even more difficult for me to live 
with local students. Among them, I totally feel that I am a foreigner or outsider 
because I do not think I am Chinese enough. With the same situation we are 
in, I would like to stay with students who are also overseas Chinese. We can 
understand and communicate well with each other. 
 
Housemates are often partners who share private space. Therefore, common 
values and living habits are important to students’ choice of housemates. 
Overseas Chinese students share some of the same Chinese traditions passed 
down through family and blood. On the other hand, they have grown up in 
another country and share those unique values and culture. Thus, in China, 
they prefer to identify themselves as overseas Chinese rather than just Chinese 
or Americans. Their group consists of students who share the same identity.  
5.2.3.4 Online community 
According to the results of this study, 46.5%40
5.2.3.5 Participation in own ethnic enclaves  
 of overseas Chinese students 
chose to engage in mixed online communities when in Shanghai. This 
proportion is much higher than in the other three groups because their 
connections with China, their home countries, and other overseas Chinese 
students make engaging in a mixed online community all the more important.  
As discussed in chapter 3, 25.6%41
                                                            
40 The chi-square test of association between ethnicity groups and online community types was 
statistically significant (p < .001). 
 of overseas Chinese students chose not 
applicable in terms of having an ethnic enclave in China, a much higher rate 
41The chi-square test of association between ethnicity groups and participation in ethnic enclaves was 
statistically significant (p < .001). 
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than Korean and other Asian students. For instance, when I asked my language 
partner whether she had any ethnic enclave in Shanghai, she said,  
Ethnically, I identify myself as Chinese, and I do not think there are any 
special enclaves especially for overseas Chinese. But, I have some overseas 
Chinese friends from Malaysia; some of them may go to Malay communities 
frequently. 
 
There are several different definitions of ethnic enclaves for overseas Chinese 
students. For some, there is no difference between the local environment and 
their ethnic community; others may be affiliated with their new national 
identity. Thus, this variation reflects the negotiation between ethnicity and 
citizenship. 
Of those overseas Chinese students who identified with an ethnic enclave, 
47.5%42
5.2.3.6 Adjustment 
 spoke Chinese as their main language in those areas. This proportion 
of Chinese usage was highest among the four groups. For the other three 
groups, their home-country language was their first choice in their ethnic 
enclave.  
A one-way ANOVA tested for psychological and social adjustment 
differences among the four ethnic groups. Psychological adjustment differed 
significantly (F(3, 214) = 14.88, p = .000). Social adjustment also differed 
significantly (F(3, 213) = 10.64, p = .000). Post hoc comparisons using the 
Tukey HSD test indicated that the mean score of psychological adjustment for 
overseas Chinese (M = 27.53, SD = 9.95) was significantly different than for 
Koreans (M = 33.74, SD = 8.27, p = .003).  
                                                            
42The chi-square test of association between ethnicity groups and main language in ethnic enclaves was 
statistically significant (p < .001). 
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The mean score for social adjustment of overseas Chinese (M = 69.67, SD = 
18.31) was also significantly different than for Koreans (M = 78.82, SD = 
14.79, p = .018). However, in terms of psychological adjustment, other Asian 
(M = 30.83, SD = 9.40) and non-Asian groups (M = 23.56, SD = 9.71) did not 
significantly differ from the overseas Chinese group; the same was true for 
social adjustment (M = 66.54, SD = 12.80 and M = 64.08, SD = 18.22, 
respectively).  
Thus, there were no significant differences between overseas Chinese students 
and other ethnic groups in terms of psychological and social adjustment levels, 
except for Koreans. When compared with Koreans, overseas Chinese students 
adjusted significantly better both psychologically and socially. This reveals 
that the effects of ethnic connections for overseas Chinese students do not play 
a significant role in their adjustment process, and the effects on Korean 
students, discussed in chapter 4, are reinforced.  
With each new generation of overseas Chinese, it is possible that their parents 
are not aliens or they may be native born, and many move out of Chinatown. 
By attending local schools, overseas Chinese make more friends who are 
native. In all, according to Fong’s study (Fong, 1965), overseas Chinese are 
much more assimilated to local society and more likely to identify with their 
citizenship than the last generation. In all, the Chinese-ness of the overseas 
Chinese students varies within the group and, thus, different degrees of ethnic 
identification may affect their adjustment process differently (Wen, 2010). 
This characteristic of Chinese-ness is so diversified, and there is no 
generalized effect on students’ adjustment process. 




In the case of mainland China, overseas Chinese students are not a majority 
group like Korean students. As in the cases of Taiwan and Korea case, as 
international higher education in mainland China develops, the size of the 
group will increase. Moreover, for cultural exchange reasons, it is important to 
enlarge this group. “It is not only about their knowledge and identification 
with Chinese culture, but also about their mission and function to inherit and 
promote Chinese culture overseas” (Zhao, 2001). 
Based on the results of the current study, language competence of overseas 
Chinese is not as high as expected and not significantly better than that of 
Asian students (except Korean students). They tend to identify themselves 
somewhere between foreigners and Chinese and prefer to stay with 
housemates who are also overseas Chinese students. Similarly, they prefer to 
engage in mixed online communities.  
However, overseas Chinese have many variations within their group due to 
their citizenship and negotiation between their ethnic and national identities. 
Many had different responses in terms of participation in ethnic enclaves in 
China. Some who identified themselves as Chinese said they did not have an 
ethnic enclave. Others frequently visited the areas they identified, such as the 
Malay community in Shanghai. Moreover, their perceived level of Chinese-
ness differed and affected their adjustment in China.  
Further study of the variables that influence ethnic identity is important, such 
as generation, overseas environment, parental citizenship status, family 
education, friend network, and so on. These pre-arrival variables help to 
accurately define students and measure their adjustment levels. The limitations 
of this study included a lack of specific variables to measure for group 
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characteristics of overseas Chinese students and adjustment after returning to 
China. The purpose of discussion of this group is to highlight the importance 
of this group to the process of development of international higher education 
in China, as well as to the general exchange of Chinese culture overseas. It 
also provides a sketch of the special characteristics of this group to stimulate 
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Chapter 6 Suggestions for Social Mixing and Adjustment of 
International Students 
Strategic meaning of social mixing and adjustment 
The importance of international student adjustment to the local context of 
China is based, in part, on China’s motivation to develop its international 
higher education system. As stated in Chapter 1, the main reasons for China’s 
development of international higher education are introducing the world to a 
new China, strengthening bilateral relations, creating cultural exchanges, and 
upgrading the local university and its talent structure to world-class status in a 
direct, economical way. These goals may be achieved if international students 
adjust well during their time in China. In a mixed cultural environment, both 
local and international students must learn from each other; otherwise, they 
will not positively contribute to improving the bilateral relations and cultural 
exchange between China and other countries.  
The presence of international students also facilitates restructuring the 
international higher education system to international standards. An 
international environment cannot be formed on campus if local and 
international students are separated and lack interaction. The goal of training 
global talents in local university is harder to achieve. Therefore, issues of 
social mixing and adjustment have important consequences for the 
development of international higher education. Universities should adopt 
better policies and effectively implement them.  
This study adopts an ecological view of the study of international student 
adjustment in China by assessing students’ activities and interactions in three 
types of communities. Similarities and differences among international 
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students groups reveal salient problems. According to the findings of this 
study, within the three communities, barriers that separate the interactions of 
international and local students persist. The following solutions may help to 
reduce these barriers. 
6.1 Open choice of housing to students 
In terms of housing communities, the policy of separation of international 
students on campus largely limits the building of relationships between local 
and international students as housemates, one of the most effective and long-
lasting friendships a student can form. Limits on entry of local students to the 
international student dormitory also block casual meetings between the two 
groups. The university’s rationale for separate housing is based on concerns 
for differences in living habits and affluence. However, some international 
students have difficulty meeting the economic burden of housing costs for 
their families, and some local students willing and able to afford paying for 
higher-quality rooms. With China’s rapid economic development, the personal 
incomes of many Chinese families have also increased.  
Therefore, housing price should not be among the criteria for separating 
international and local students. Moreover, students’ different living habits, 
which arise from cultural differences, should be further examined before 
including them as criteria. On one hand, not every international student agrees 
that these differences should limit him or her from living with local students. 
Some are eager to live together with local students, who are culturally 
different and will help them learn more about the host culture.  
Thus, the university should develop integrated housing with rooms at several 
different prices and open the choice of housing to students. Both international 
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and local students should be entitled to choose either standard- or high-price 
housing. According to this change, there will be more mixing opportunities for 
the two groups to form and maintain relationships. As a result, both 
international and local students, as well as the international higher education 
system, will benefit.  
6.2 Create a common online platform for interaction  
Online communities have become a part of life for many, especially young 
people such as international students. According to the findings of this study, 
online communities, which are mixed and relevant to life back home, are 
relatively important for international students when they are in China. They 
use these networks for information, communication, and recreation and to seek 
support. However, international students rarely use the university’s official 
BBS, which is very important to local Chinese students. The language barrier 
and irrelevant topics pose obstacles for international student usage. Thus, the 
BBS creates unintended separation in the university’s online community and 
blocks potential interaction between local and international students.  
Therefore, one effective way to enhance the sense of belonging of 
international students and to help them better interact with local Chinese 
students is sharing the same popular online community among international 
and local students. Because the official BBS of Fudan University is regulated 
by university officials and operated by the student society, international 
students could be involved at several levels. The university should encourage 
more international student representatives to join the BBS society and take 
over some responsibility for its operation.  
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In addition, there should be discussion zones for international students from 
different countries, ethnic groups, interest groups, and other associations so 
that students would feel comfortable communicating in their own language 
and topics that interest them. Moreover, local students who are also interested 
in their culture could join the discussion if this online interaction is made 
possible. Joint discussion zones between international and local students in 
other major shared languages, such as English, Korean, and Japanese, could 
facilitate better interaction between local and international students. Topics for 
these sites could be anything from language learning and information 
exchange to Japanese comics, Korean TV shows, and any other interests 
shared by these two groups.  
Active online connections may also give rise to offline connections. Some 
BBS discussion zones like Foodies regularly organize offline dinners. Such 
activities could also result from online mixing of local and international 
students. A similar strategy could be implemented beyond the university level, 
at the city, and even country, level, to better facilitate international students’ 
life abroad.  
6.3 Tailor support to different international student groups 
6.3.1 The majority dilemma: Korean student issues 
International students may worry about lacking acquaintances and co-nationals 
abroad, and loneliness and lack of social support may lead to maladjustment. 
However, Korean students, who are the largest group of international students 
in the university and are supported by the largest group of co-nationals in 
Shanghai, find themselves in a dilemma. Because of their extremely strong co-
national network and the continuity of the Korean lifestyle in China, Korean 
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students may prevent themselves from accepting and immersing themselves in 
local culture.  
According to the results of this study, when compared with other minority 
groups of international students, Korean students had the most difficulties of 
any other group of international students in terms of familiarity with the local 
living environment, interpersonal relations, and cross-cultural thinking. 
Korean students also reported the worst psychological and social adjustment. 
Thus, one feasible solution is to encourage Korean students to expand their 
social network and invite local and third-country students into their 
community. The Korean Student Union of Fudan University and the Merchant 
Association of the Korean enclave are two key players in effecting this 
change. The Korean Student Union could organize more activities with the 
university’s student union and other country-specific student societies, such as 
an international student festival, a Fudan Idol contest, sports contests, and so 
on. The Korean Student Union could invite local and third-country students 
interested in Korean culture to participate in Korean student activities, such as 
learning the Korean language, experiencing Korean customs, participating in 
trips with Korean students, and celebrating Korean festivals. Through 
cooperation, Korean students could find stable and frequent opportunities to 
interact with both local and third-country students, thereby expanding and 
diversifying their social ties.  
Korean enclaves provide another source of strong associations of Korean 
students with their co-national network. Korean students depend on Korean 
enclaves to fulfill their needs for social interaction. The result is a social 
network that is limited to their own ethnic community, and they do not 
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experience local communities to the same extent that other international 
students do. One way to encourage Korean students to experience more 
outside these enclaves is for the merchant associations to invite non-Koreans, 
including local Chinese and other foreigners, to experience the Korean style of 
daily life. This would make culturally mixed interaction possible. Local 
community associations and Korean merchant associations could organize 
regular activities such as street fairs with Korean food, crafts, costumes, 
music, and so on. These festivals could be a new source of tourism in 
Shanghai and could be promoted by the Shanghai Tourism Board.  
Interaction is a mutual action for which two or more parties are responsible. 
Therefore, in order to achieve more culturally mixed interaction between local 
and international students, it is important to encourage local students to take 
initiative as well. The university and city of Shanghai should promote the 
benefits that local Chinese can get from these interactions. As Barnes (1991) 
indicated, local students could “benefit from international students’ presence 
through social interaction with them with the enriched learning environment, 
internationalized scope and widened global network due to the addition of 
international students’ experiences and perspectives.” All of these benefits are 
crucial to Shanghai’s future as a world-class city.  
6.3.2 Incorporate local students into language programs 
Language students have shown great interests in Chinese language, culture, 
and society and are willing to take initiative to mix with local students. 
However, the time-consuming process of meeting locals and the unstable 
relationships that result sometimes cause international students to forgo local 
Chinese friends for third-country friends. Therefore, to facilitate language and 
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culture learning, as well as social mixing, mentorship and partnership 
programs should be incorporated in language programs to ensure convenient 
and stable interactions. In addition, integrated classes for language and local 
students, such as comparative culture and linguistic studies, could enhance 
interaction of the groups.  
6.3.3 Strengthen the Chinese-ness to maintain the ethnic connection 
Overseas Chinese students vary widely in terms of their experience of an 
ethnic connection to China. Their Chinese-ness should not be over-generalized 
or taken for granted, and they should not be expected to more easily to adjust. 
Specialized help should be offered to third- or fourth-generation overseas 
Chinese who are unfamiliar with China. These groups have special strategic 
meaning for the success of international higher education: They function as a 
bridge between local Chinese and overseas Chinese around the world. 
Therefore, specialized programs introducing the new China, historical 
connections, Chinese culture, and Chinese language should be offered to 
strengthen their common ethnicity and attachment to China.  
The aforementioned programs will benefit the international higher education 
system in Shanghai in terms of improving the social mixing and adjustment of 
international students. In a mixed environment, local and international 
students will benefit, and the city of Shanghai will progress on the road toward 
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Study Abroad: A Survey of International 
Dear Prospective Participant, 
Students’ Communities in Shanghai 
My name is Li Hui
My target respondents are 
. I am a former student in Fudan University and now a 
Master student from Department of Sociology, National University of 
Singapore. I am conducting an anonymous survey for my master thesis. It is 
about the adjustment issues of International students in Fudan University. 
full-time international students who are enrolled 
in any program which lasts over 3 months
Since your answers are to remain anonymous, there is no need to put your 
name or any identification information in this survey.  
. Since you are one of the potential 
respondents, I am writing to invite you to my study and offer me a help for my 
master thesis by providing the information.  
The survey will take about 15-20mins
The results will be reported for the group of respondents as a whole, 
STRICTLY kept confidential and used ONLY for the writing of my master 
thesis.  
 only, Please answer the questions to 
your comfort level. 
Thank you for your consideration and participation.  
Please return the finished questionnaire either via email to 
me: hui.li@nus.edu.sg or pass it to me in person.  
Sincerely, 
Li Hui 
Master Students, Department of Sociology 
National University of Singapore 
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1 Background Information (circle one number in each question) 
1.1 Year of Birth: ________                                               
1.2 Sex:       1. Male        2. Female 
1.3 Nationality (According to the passport): _________    
1.4 Ethnicity: ___________ 
1.5 Marital Status:      1. Single      2. Married      3. Other 
1.6 Which major are you presently enrolled in Fudan University? 
       Language program      Arts (Chinese studies.etc)      Social Sciences             
Business      Medicine        Engineering       Science        Others, please specify: 
1.7 What degree are you presently pursuing in Fudan University? 
Language Students        Other Non Degree Students       Bachelors       
Master                         PhD                  Others, please specify: ____ 
1.8 I have been enrolled in this university since _____ Month______ Year  
1.9 How many times have you ever studied abroad before? _______Times 
1.10 What is your self perception of Chinese linguistic competence? (Tick 
in appropriate column) 
Dimensions  Not at all (1) -----------------------------------Very well 
 1 2 3 4 5 6 7 
Listening        
Writing         
Speaking        
Reading        
Comprehension        
1.11 Culture similarity  
Please specify cultural differences between 




Climate (types, temperature, etc.)     
Clothes (Degree to which you have to adjust your 
dressing)     
Language (first language)     
Average Educational level      
Food (Degree to which you have to adjust your 
dining)     
Religion (Degree to which place can accommodate 
your religious views)     
Material comfort      
Leisure      
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Family structure and family life (ties among 
relatives)     
Courtship/marriage (customs like marrying age, 
dowry, wedding, dating, etc.)     
1.12 Financing of Education in Fudan University (split down the 
percentage into each category) 
Percent of total expense in Shanghai supported by:  100% 
My family  
Scholarship from university  
Scholarship from Shanghai Government  
Scholarship from China Government  
Scholarship from sources related to home country (enterprises, 
or home country government)  
Part time work in China  
Personal savings  
Other resources, please specify________  
 
2 Housing 
2.1 Housing Arrangement (Tick in appropriate column) 






















    
Home Stay     
Rented House     
Relatives     
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2.2 Housing Amenities 
In the neighborhood where you currently live, how satisfied are you with 
following amenities? 
Satisfaction with amenities 
(Tick in appropriate column)  
Least Satisfied(1)--------
Most Satisfied(4) 
Distance from the university  
 
    
Swimming pool and other sports amenities are 
too far away 
    
Easy access to social areas for meeting and 
talking, e.g. coffee shops, tea houses     
Easy access to shopping areas     
Distance from bookstores     
Easy access to canteen or other restaurants     
Difficulties with local transport     
Easy access to public studying area e.g. library, 
study room     
 
2.3 Friendly housing environment 
 
(Tick in appropriate column)  
Strongly disagree (1)----------
-Strongly Agree(5) 
The community appreciate different 
/ th i iti  
 
     
The community appreciate different 
li i  
 
     
The community have positive academic 
atmosphere (quiet, study space) 
     
The community value academic success      
Residents often get study help and study 
accompany (study group) 
     
Residents are able to recognize the neighbors       
Residents often greeting with each other 
when meet 
     
I often participate in community activities      
I undertake some community 
responsibilities, e.g. cleaning, volunteer 
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3 Online Community 
3.1 Which one is the most important
1. Official BBS of Fudan University: Ri Yue Guang Hua (日月光华) 
 online community that you belong to 
when you are in Shanghai? (Please also provide the name and the website 
of this online community) 
2. Out-of-Campus online community related to life in China (eg. 
Shanghai foreign students forum) 
Name and the website____________________ 
3. Online community related to life back to home country  
Name and the website____________________ 
4. Mixed online community including information of all countries (eg. 
Facebook) 
Name and the website____________________ 
5. No online community 
3.2 How long have you been a member of this community?                  
(Skip to 4.1) 
      About ____ Year(s) _____ Month(s) 
3.3 What is the frequency of participation in this community?  
       About _____ times per week 
3.4 How long is your each time stay in this community on average?  
About_______ Minutes 
3.5 What is the motivation for you to participate in this online community 
(the one you choose as the most important)? 
Motivation for participating in this online 
community 




I receive real news through the online 
community.     
The online community has a lot to offer: I can 
talk with friends and acquaintances.     
I use the online community because of its current 
information.     
I consider the online community as an additional 
mass medium.     
The online community updates me on new trends.     
The online community forces me to make choices 
between its many offers.     
The online community provides me with many 
things of interest that I can’t access anywhere 
else. 
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The online community helps me to solve practical 
problems.     
Interpersonal Communication Motive 
I have found new friends and acquaintances 
through the online community.     
The online community is to me a substitute for 
other social contacts.     
Ever since I went on-line, I make less use of other 
media.     
I use the online community to express myself.     
I use the online community to form my own 
opinion.     
The online community makes me feel like I am 
close to others.     
The online community helps me coping with 
personal problems.     
Entertainment Motive 
The online community offers more variation than 
other media do.     
I distract myself from school stress by using the 
online community.     
The online community stimulates my curiosity.     
The online community promotes my way of life.     
The online community helps me in passing my 
time.     
 
3.6 How well does each of the following statements represent how you feel 
about this online community? 
Feel about this online community 
(Tick in appropriate 
column) 
Not at all (1)---- 
Completely(4) 
I get important needs of mine met because I am part of this 
online community.     
The online community members and I value the same 
things.     
This online community has been successful in getting the 
needs of its members met.     
Being a member of this online community makes me feel 
good.       
When I have a problem, I can talk about it with members 
of this online community.     
International students’ communities in Shanghai LI HUI 2010 
146 
 
People in this online community have similar needs, 
priorities, and goals.     
I can trust people in this online community.     
I can recognize most of the members of this online 
community.      
Most community members know me.      
This online community has symbols and expressions of 
membership such as clothes, signs, art, architecture, logos, 
landmarks, and flags that people can recognize. 
    
I put a lot of time and effort into being part of this online 
community.     
Being a member of this online community is a part of my 
identity.     
Fitting into this online community is important to me.      
This online community can influence other communities. 
 
    
I care about what other online community members think 
of me.     
I have influence over what this online community is like.      
If there is a problem in this online community, members 
can get it solved.     
This online community has good leaders.      
It is very important to me to be a part of this online 
community.      
I am with other community members a lot and enjoy being 
with them.     
I expect to be a part of this online community for a long 
time.      
Members of this online community have shared important 
events together, such as holidays, celebrations, or disasters.     
I feel hopeful about the future of this online community.      
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4    Enclaves43
4.1 How often do you go to your 
 
own ethnic/home country areas (see 
footnotes 1
1. Never been there before        2. Several times a week                       
) in Shanghai? 
3. Once a week                            4. Once a month                                  
5. Once for several month           6. N.A                           
4.2 The main language used in your own ethnic/home country areas 
1. Home country language (Mother language)               2. Chinese 
in 
Shanghai? 
    3.   English                         4.Others, please specify ______ 
4.3 Reasons for involving in your own ethnic/home country areas in 
Shanghai 
Reasons for involving in own ethnic/home 
country areas 
(Tick in appropriate column) 
Not Important (1)-------- 
Very Important(4) 
“Mock experience at home” 
Purchase goods and services of home country 
style     
Dine in the restaurants in home country style     
Watch home country TV programs     
Speak home country languages     
Religious relief     
Escape from the unfamiliar reality 
No one to talk to in other places     
Do not get used to the local food     
Cannot get involved into local activities and 
t t i t  
    
Feel lonely without people after leaving home 
country     
Expand social network 
Get to know more information and experience 
related to China     
Get more social resources and support     
Make more friends from home countries     
Search for belonging in enclaves     
Have emotional relief in enclaves     
 
                                                            
43 Own ethnic/home country areas are places such as Chinatown, Little India and Korean Food 
Street, Japan Fashion Market, which are geographic gathering areas for people of the same ethnic or 
nationality background to visit, dine, entertain, participate or live. 
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4.4 Perceived Community Support in your own ethnic/home country 
areas in Shanghai 
Perceived Community Support 
(Tick in appropriate column) 
Strongly Disagree(1)---- 
Strongly Agree(5) 
I identify with my ethnic community.       
My opinions are valued in my ethnic community.      
Few people in my ethnic community know who I 
am.      
I feel like my ethnic community is my own.      
I participate in organizations and associations in 
my ethnic community.      
I take part in activities in my ethnic community.      
I take part in some social or civic groups in my 
ethnic community.      
I respond to calls for support in my ethnic 
community.      
I don’t take part in socio-recreational activities in 
my ethnic community.      
I could find people that would help me feel better 
in my ethnic community      
I would find someone to listen to me when I feel 
down in my ethnic community      
I would find a source of satisfaction for myself in 
my ethnic community      
I would be able to cheer up and get into a better 
mood in my ethnic community      
I would relax and easily forget my problems in my 
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5 Friendship Network 
5.1 Please list out the nationalities of your 10 best friends in Shanghai 









1  3  5  7  9  
2  4  6  8  10  
5.2 Which friends do you choose to do these activities with in Shanghai? 
Friends from... 







Seek help for an academic 
problem     
Seek help for a language 
problem     
Go out with person of opposite 
sex     
Seek help for a persona problem     
Go shopping     
Go to movies     
Go to a party     
Attend a place of worship     
Go to a pub     
Visit the doctor     
Sightseeing     
Celebrate my last birthday with     
Do exercise or sporting 
activities with     

















6.1 Please read each statement and decide how much of the time the 
statement describes how you have been feeling during the past several 
days.  
How you have been feeling 
during the past several days 















I feel down-hearted and blue      
Morning is when I feel the best      
I have crying spells or feel like it      
I have trouble sleeping at night      
I eat as much as I used to      
I enjoy looking at, talking to, and 
being with attractive 
 
     
I notice that I am losing weight      
I have trouble with constipation      
My heart beats faster than usual      
I get tired for no reason      
My mind is as clear as it used to 
be      
I find it easy to do the things I 
used to       
I am restless and can’t keep still      
I feel hopeful about the future      
I am more irritable than usual      
I find it easy to make decisions      
I feel that I am useful and needed      
My life is pretty full      
I feel that others would be better 
off if I were dead      
I still enjoy the things I used to 
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6.2 Please indicate the level of difficulty in several aspects of your life in 
Shanghai 
Level of difficulty of life in Shanghai 
(Tick in appropriate column) 
No difficulty(1)----------- 
Extreme difficulty(5) 
Making friends      
Using the transport system      
Making yourself understood      
Getting used to the pace of life      
Going shopping      
Going to social events/gatherings/functions      
Worshipping in your usual way      
Talking about yourself with others      
Understanding jokes and humor      
Dealing with someone who is 
unpleasant/cross/aggressive      
Getting used to the local food/finding food you 
enjoy      
Following rules and regulations      
Dealing with people in authority      
Dealing with the bureaucracy      
Adapting to local accommodation      
Communicating with people of a different ethnic 
group      
Relating to members of the opposite sex      
Dealing with unsatisfactory service      
Finding your way around      
Dealing with the climate      
Dealing with people staring at you      
Accepting /understanding the local political 
t  
     
Understanding the locals' world view      
Taking a local perspective on the culture      
Understanding the local value system      
Seeing things from the locals' point of view      
Understanding cultural differences      
Being able to see two sides of an intercultural 
i  
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7 City VS University 
How important are the following factors in your decision to study in 
China? 
 
I want to … 








Be in Asia     
Be in the country 
of China 
    
Be in the city of 
Shanghai 
    
Be in this 
particular 
University 
    
Be in this 
particular Program 
    
 
Thank you for your time! 
 
